
DOCUMENT RESUME

ED 093 796 SO 007 694

AUTHOR Bronfenbrenner, Uric
TITLE Studies in Group Upbringing. Final Report.
SPONS AGENCY National Inst. of Education (DREW), Washington,

D.C.
PUB DATE 74
GRANT OEG-0-70-4534
NOTE 163p.; Appendix B, consisting of copyrighted

articles, was removed; It is not included in the
Pagination

EDRS PRICE MF-$0.75 HC-$7.80 PLUS POSTAGE
DESCRIPTORS Behavior Patterns; *Child Development; *Child

Rearing; *Collective Settlements; Family
Relationship; *Group Experience; Parent Role; Peer
Relationship; Research Projects; Social Development;
*Socialization

IDENTIFIERS *Israel; Kibbutzim; Moshavim

ABSTRACT
Four years of an ongoing research project designed to

investigate the joint impact of family, peers, teacher, and
professional upbringers on the sociaiization of children in Israel
are reported. Data are gathered on child behavior and socialization
practices from ifth, sixth, and seventh graders. Settings in the two
major waves of field work completed are kibbutzim, cities, and
moshavim. Instruments administered provided information on the
behaviors of a child's socializing agents, on his commitment
socially-sanctioned behaviors, and on his development of a social and
work identity as opposed to a sense of alienation. The results
contradict the beliefs that kibbutz parents offer little nurtarance
to their children, that the peer group is the child's major source of
support on the kibbutz, and that sex differences are uniformly of
smaller magnitude on the kibbutz. Expected relationships borne out by
the data are that kibbutz children are more independent of parents
while children of Eastern origin exhibit less autonomy than those of
Western background. Appendixes include a description of sample, and
articles on testing for group differences, reactions to social
pressure, and socialization of moral behavior in cross-cultural
perspective. (Author/KSM)



U.S. DEPARTMENT OF HEALTH,
EDUCATION It WELFARE
NATIONAL INSTITUTE OF

EDUCATION
THIS DOCUMENT HAS BEEN REPRODUCED EXACTLY AS RECEIVED FROMTHE PERSON

ORGANIZATION ORIGINATING I T POINTS OF VIEW
I OR OPINIONSSTATED DO NOT NECESSARILY

REPRESENT OFFICIAL NATIONAL
INSTITUTE OFEDUCATION POSITION OR POLICY

FINAL REPORT

Studies in Group Upbringing

National Institute of Education Project No. 0-0371

Principal Investigator: Urie Bronfenbrenner

Cornell University

Ithaca, New York 14850

1974

The research reported herein was performed pursuant to a
grant with the National Institute of Education, U.S.
Department of Health, Education, and Welfare. Contractors
undertaking such projects under (;overnment sronsorshiu are
encouraged to i7n,lx7:273 frely their professional judgment
in the conduct of i,he rrnject. Points of view or opinions
stated do not, therefore, necessarily represent official
National Institute of Education oosition or policy.



CONTENTS

Page

Summary 1

Introduction 3

Why Israel? 4

Review of Related Research 7

Procedures & Research Design 10

Sample 10

Instruments & Administration 11

Method of Analysis 16

Results 18

Further Stages of Research 28

Conclusion 33

References 34

Appendices 40

A: Description of Sample

B: "Socialization practices of parents,
The kibbutz vs. the city"

teachers and peers in Israel:

C: "Testing for Croup Differences Among Correlated Variables:
An application of Multiple Regression"

D:

E:

"The Anomalous Reactions to Social Pressure of Israeli and Soviet Children
Raised in Family vs. Collective Settings"

"The Socialization of moral behavior and judgment in cross-cultural
perspective"



Studies in Group Upbringing

A Final Report for the First Four Years of Work

SUMMRY

This report describes the work accomplished in the first four years of an ongoing

research project designed to investigate the joint impact of family, peers, teacher,

and professional upbringers on the socialization of children in Israel. In this phase

of the study, we have gathered data on both child behavior and socialization practices

flout fifth, sixth, and seventh-grade subjects who differ on two major ecological

variables: socialization setting and ethnic background. Settings included in the two

major "waves" of field work completed to date are kibbutzim, cities, and moshavim

(agricultural settlements in which economic production but not child-rearing is

communally shared). These settings have further been categorized by size of school,

size of community, and the length of time that the settlement has been in existence.

With regard to the variable of ethnic background, the major factors under consideration

are whether the child's family is from a Western or Oriental (i.e., Arabic-speaking)

country, and the length of time that the family has been in Israel. Instruments

administered to these diverse samples have provided us with information on the behaviors

of the child's socializing agents, on his commitment to socially-sanctioned behaviors,

and on his development of a social and work identity as opposed to a sense of alienation.

The results of the study offer a serious challenge to certain widely accepted but

thus far untested theories about child-rearing in Israel generally, and on the kibbutz

in particular. Our data contradict the beliefs that kibbutz parents offer little

nurturance to their children; that on the kibbutz the peer group is the child's major

source of support and that he is therefore extremely susceptible to peer pressure; and

that sex differences are uniformly of a smaller magnitude on the kibbutz than elsewhere

in Israel. However, certain other expected relationships were borne out by the data.

Kibbutz children did prove to be more independent of parents than did children in other
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Israeli settings, and children of Eastern origin exhibited less autonomy from their

families than did those of Western background. Similarly, Bettelheim's (1969)

hypothesis that kibbutz friendships are less intimate than others was offered some

support.

One important consequence of this phase of our research has been the development

of plans for future study. Under a grant from the National Institutes of Health, we

plan to conduct observational studies in various socialization settings in Israel,

to follow up the subjects of our rriginal research when they enter the work force, and

to attempt experimental manipulation of existing ecological settings. Through this

research, we hope to obtain still more concrete evidence with which we can interpret

and generalize from the variety of child-rearing situations found in Israel.
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INTRODUCTION

This report describes work accomplished in the first four years of an ongoing

research project designe to investigate the joint impact of family, peers, teachers,

and professional upbringers on the socialization of Israeli youngsters. The study

has been in part modeled on earlier cross-cultural research in the Soviet Union

and other nations (Bronfenbrenner & Devereux, 1961; Bronfenbrenner, 1961a, 1961b,

1967, 1969b, 1970a, 1970b; Devereux, 1962a, 1962b, 1963, 1964, 1965, 1966, 1970a,

1970b, 1972; Devereux, et al., 1962, 1969; Rodgers, et al., 1968; Rodgers, 1971;

Bronfenbrenner, et al., 1965; Shouval, et al., 1974; Luscher, 1971; Garbarino &

Bronfenbrenner, 1975), but has gone on to break new ground. Israel was chosen as

a context for research because of the unione diversity of socialization settings and

ethnic groups which it offers. We have been able to obtain data on children from
which

kibbutzim, cities, and moshavim (collective settlements inAeconomic production, but

not child-rearing, is communally shared); children from large and small schools and

communities; children of Western and of Oriental background; children whose parents

were born in Israel and those who have just arrived in the country. The information

collected from these diverse samples includes data both on the behavior of various

socializing agents towards the child and on the behavior of the child himself. Our

experimental design thus includes four major sets of variables, two of which (social-

ization setting and ethnic origin) are ecological, and two of which (socialization

practices and child behavior) are behavioral.

To date, the project has entailed two major stages, or "waves" of data collection

and analysis, and more are planned. The first, less extensive wave involved children

from a number of kibbutzim and from urban Tel-Aviv. The instruments administered
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include measures of the socializing behavior of the child's parents, peers, teachers,

and, on the kibbutz, the metapelet (professional upbringer). With respect to child

behavior, the emphasis in the first wave was on morality, particularly on the

commitment of the child to adult-sactioned values, his ability to resist conflicting

pressures from adults and peers, and his tendency to spend his time in constructive

vs. anti-social activities. In the second wave, the sample was expanded to include

children from many more cities, and from moshavim, as well as additional kibbutzim.

The measures of socialization practices remained essentially the same, but attention

in the area of child behavior shifted to the child's development of a social and

work identity, as opposed to a sense of alienation. In line with this new focus, a

number of instruments were added, measuring such traits as the child's locus of

control, Machiavellianism, autonomy, social competence, and intimacy with others.

Although the current grant ends with the analysis of this second stage of data,

the research program will continue under a grant from the National Institute of

Health. In the coming; years, we plan to investigate further the development of

commitment and alienation in Israeli youth through observational and experimental

studies as well as paper-and-pencil instruments. We hope to learn still more about

the way in which socialization and ecological factors determine whether a chila's

abilities will be put to constructive, committed use or allowed to go to waste. We

believe that this question is one of general significance both for science and for

social policy.

WHY ISRAEL?

Despite a common religious and cultural heritage, Israel is a highly heterogeneous

society. Concomitant with the establishment of the state was the passing of the law

of return which permitted every Jewish immigrant to become a citizen of the country
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as soon as he set foot on its soil. As a result, Jews from over 100 countries have

settled in Israel, bringing attitudes and behaviors from many parts of the globe.

Especially large immigrations have come from ZIAssia, Poland, Germany, Italy,

Bulgaria, South Africia, north and South America, Iraq, Persia, Tunisia, morocco,

Egypt and Greece. Some immigrants were religious, some anti-religious, some

politically right wing, some Marxist, some educated, some illiterate -- yet all

were welcomed by the government, and virtually no attempt was made to filter out

individuals or groups who would not harmonize with the status auo. Thus Israeli

society is a richly diverse melting pot, whose citizens have divergent ethnic

backgrounds, life styles and values. At the same time, a certain amount of tension

and inter-group rivalry exists, particularly between the Middle Eastern Jews coming

from Arabic countries, and the Western Jews coming from European countries. Yet

the different groups are bound together under a single national roof, with many

vital interests and goals in common.

Thour:h much saller in size, 'Israel has some features in Co=on with the

United States. Both countries have heterogeneous roT;ulations, are technologically

advanced, and exhibit the characteristics of a modern Western culture. A distins.uishing

characteristic of Israeli society, however, is the extent and Jeo,ree of deliberately

constructed social innovations designed to achieve specific objectives concerned

with integrating people toward identity. It is this element, the use of social

policy in the design of communities and living situations, that is a newly recognized

need in the United States. To this end, the example of Israel becomes especially

significant, for whereas Russia and China have attempted to do this on a grand scale,

they have done so at the expease of imposed conformity. Scandinavia, on the other

hand, introduced extensive social policy without compromising individualism, but did

so with a homogeneous group of people. If we are looking for an example of socialization

in a non-conformist society with great diversity, Israel provides an instructive case.
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It is diversified in ethnicity, has considerable social mobility, and has made

progress in creating a non-conformist approach to the problems of socialization.

Thus Israeli experiments and experience in socialization are perhaps more relevant

to the American scene than those occurring in Russia, China, or Scanciinavia.

Specifically, Israel provides a unique degree of social experimentation,

offering a unusual range of settings with different family-community or individual-

community relationships. The kibbutzim (collective settlements) were organized as

purposive communities committed to a particular ideology both in relation to them-

selves and to the external communities which surround them. Ideologically, economic

considerations were to be dealt with communally, and all adult members, both men and

women, were to work according to their abilities in the various production, service

and maintenance tasks of the community. Children were to be reared communally in

children's houses, with the peer group playing a central role in the socialization

process from a very early age. All of these: ideals have had their impact on kibbutz

life, yet in recent years there has been a certain amount of erosion in the kibbutzim,

and some of the founders' ideals are no longer practiced by the younger generations.

Nevertheless, the kibbutzim still represent a society with a relatively closed network,

in which family members interact continuously and almost exclusively with other community

members, all of whom help in establishing the social identity of the children and the

parents. The moshavim (cooperative farms) are less extreme along the continuum of

community participation and involvement in family and individual lives. Here children

live at home in the privately owned quarters of their parents; it is the agriculatural

aspects of the community that are run cooperatively. Still, people on a moshav identify

themselves as members of that particular moshav, and form a more close-knit group than

do the residents of a typical farming village or urban neighborhood.

In studying socialization processes, we work from the assumption that both the

quality of intra-familial relationships, and the quality of transactions between family
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members and other persons, groups, and social systems is of central concern. In

Israel, the numerous immigrant groups provide various forms of both within-family

relationships, and family-social system interactions. While the Euro)ean immigrants'

style of family structure and parent-child relationships is primarily liberal and

democratic, a significant theme in Israel is the lingering pattern among the Middle-

Eastern immigrants of traditional and patriarchal family life. Here women are

accorded subordinate status, and childhood is perceived as a state of imperfection to

be left behind as early as possible. While this pattern is changing, many aspects

of the old approach remain embedded in the culture, and have their effect on child

rearing and child development. This pattern can be contrasted with the emphasis on

the kibbutz, and to some extent among Western immigrants, on the development of youth

groups, and on equality of the sexes. Furthermore, even within the Western group of

immigrants, there are noteworthy differences. Eastern European Jews often experienced

an agricultural, communal form of upbringing, where they were grouped together and

separated from the rest of society. In contrast, Western European and American Jews

tended to be more closely linked with their larger societies, and experienced a more

cosmopolitan upbringing. Israel thus offers both a population recently gathered from

an extraordinarily wide range of ethnic backgrounds, and a unique variety of

socialization settings within the country. These factors combine to make it well

suited to the study of ecological factors and their influence on socialization.

RELATED RESEARCH

Although there have been a number of published studies on the processes and

effects of kiLbutz upbringing, virtually none duplicates the kind of data we are in

the process of analyzing, or the additional material we intend to gather. Few, if

any, studies have attempted systematically to take advantage of the variations in
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socialization settings and practices to be found within Israeli society in order to

illuminate important theoretical and practical issues with respect to the socialization

process and its effects. Moreover, no research to date has e::plored the role of

social institutions and social processes in the develo?ment by the child of a

sense of commitment as against alienation.

The work of Rabin (1957a, 1957b, 1958a, 1958b, 1958c, 1959, 1961, 1965) is

probably the closest approximation to the kind of comparative studies we have engaged

in over the past four years. His objective was to compare personality characteristics

of samples of kibbutz children matched with non-kibbutz controlo. No attempt was

made, however, to take advantage of the systematic variations to be found both across

and within the several kibbutz movements, nor was ;.ay comparison made with moshavim.

Although Rabin's subjects came from a numbe-, idf different kibbutzim, essentially he

treated them as a single homogeneous --;umple. Finally, his measurements of child

characteristics were confined to individual clinical assessments and tests without

any attempt to gauge the impact of different socialization agents such as parents,

metapelet, and the peer group. A new study by Long, Platt and Henderson (1973) was

the first to compare kibbutz children with two groups of moshav children (those of

Oriental background and those of European background) on a series of self-social

symbols tasks. But in this study, the samples were small, and the variations among

kibbutzim and moshavim ignored.

The work on kibbutz socialization which is probably most widely known in America,

is the series of studies by Spiro (1954, 1955, 1956, 1957, 1958, 1960). This research,

however, has the shortcoming of being based almost entirely on field work in a single

kibbutz in the Hashomear Hatsair movement. A similar limitation applies to a number

of systematic studies carried out by Faigin (1958), Gewirtz and Gewirtz (1968), Irvine

(1952, 1966), Kugelmass and Breznitz (1967), Rettig (1966), Rettig and Pasamanick (1963),

Parsons (1959), Shapira and Madsen (1969), Wolins (1969a, 1969b), and Maccoby and
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(19Y2) in which the number of different kibbutzim used in the sample are

either very few of undifferentiated in the analy::;s. A collection or pars by

Neubauer (1965) is highly speculative in character. As documented in a review by

Bronfenbrenner (1969a),the same characterization applies in even greater force to

Bettelheim's (1969) recent study of kibbutz education.

The only work which approaches the kibbutz in terms of a comparative structural

and social-psychological perspective of the tyre utilized in the present project

is that of the late Talmon-Garber (1952, 1954, 1956, 1959, 1963, 1964, 1965), who was

concerned Primarily with the functioning of the family within the kibbutz and related

problems of mate selection and sex role differentiation. Talmon-Garber did not carry

out any studies, however, focusing directly on the comparison of processes and

effects of socialization in different types of social settings. Finally, to our

hnowled,4 , in none of the investigations carried out to date has an attempt been made

to measure dependent variables by means of carrying out the same experiments in

different socialization settings in Israel.

Although none of the previous work has involved a systematic, comparative

experimental design of the scope of the present project, the earlier studies are

highly suggestive with respect to the kinds of dependent variables that, for

theoretical or empirical reasons, are believed to be affected by differing degrees of

group versus family upbringing. For this reason, both the kibbutz studies cited above,

and the many theoretical papers written about different aspects of Israeli society

(Gerson, 1970; Kleinberger, 1969; 3huval, 1963; Tsur, 1972; Eisenstadt, 1967) have

been and will continue to be employed in deciding the specific issues to be explored

in our research.
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To date, the project has involved the use of two Eeparate samples, one in each

wave of our data collection. The sample for Wave I included boys and girls ljvini;

on 32 kibbutzim, and those attending three schools in '.''el -Pivi.! (for a total of 9

city classrooms). Most of the children were sixth - graders (generally 11 or 12 years

of age), although some fifth-graders were included in the kibbutz sample. To

provide an approximate match with the background of kibbutz parents, the schools were

chosen from predominantly middle-class neighborhoods in which most residents were

from fumilies of European origin. The kibbutzim were classified according to a

number of factors which might be exnected to have consequences for the socialization

of children; these included the kibbutz movement or federation (Artzi, Meuchad, or

Ichud, with Artzi bein;; the most socialist or left-wing; politically, and Ichud the

farthest rir:ht), size (fewer than 100 adult members, 100-300 members, or more than

300 : :embers), and generation (second or third generation settlement, depending on

when the kibbutz was founded). We had hoped to obtain at least two kibbutzim in ea.:h

cell of the resultin7, 3 x 3 x 2 matrix, but some cells could not be filled because

certain combinations proved rare or nonexistent. The kibbutzim were further categorized

by s'eA.cing arrangements -- in two, children slept at home with their parents, while

in the remaining 30, they slept in the children's houses. In all, this wave included

316 city children and 388 kibbutz children, for a total sample of 704.

The Wave II sample was both larger in overall size (total N = 1,957) and more

wide-ranging in terms of socialization settings involved. Data were obtained from

23 kibbutzim (483 children), one school in each of twelve cities in various locations

in Israel (1212 children), and 14 moshavim (262 children). Pupils from the fifth,

sixth, and seventh grades were included, although not Pvery grade was represented in



each kibbutz or moshay. As before, both hibbut-Lim and moshavim were classified

according to size (fewer than 160 aJult member , 16-::'00 members, or more than 200

members), and generation (second or third). As in Wave 1, kibbutzim were further

classified by the ideological movement to which they belonged, and by sleeping

arrangements (in four of the 23 kibbutzim, children slept at home rather than in

chilLr:m's houses). With regard to the urban sample, both the schools themselves and

the cities in which they are located were categorized as large or small, (city

population greater or less than 30,000, and whether there were more than two classrooms

per grade in the school).

A final characteristic of the sample which is of importance to our study is the

ethnic background of the respondents. It was found that almost all members of kibbutzim

and moshavim were of Western origin (that is, from European or other non-Arabic

countries). Our city sample, while also predominantly Western, as nevertheless more

varied, with 237 of 1212 children having both parents of ,stern descent (from Arabic-

sneal-.in countries), with another 136 biAr. of 1]astern back.T;round on one or the

other side of the family.

?ables providin:!, more detailed statistial information on the individual schools

and co=unities which collprls 1),Jh Yav I and 've II snmnles can be found in

Aenendi;: A.

Instruments and Administration

In both waves, the data of the study derive from the responses of the children to

a series of ouestionaires. All the children in each classroom or kibbutz were tested

together as a group. Instructions and test items were read orally by trained

administrators from our Tel-Aviv research staff, in the absence of other adults.

Although there is substantial overlap of instruments used in the two stages of the

study, especially in the area of socialization Practices, there are also a number of

measures which were administered only in one or the other wave. Waves I and II are
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therefor- d-.alt with ocrarately below.

Wave I

::ost of the techniques administered in Wave I had nreviously been used for

research .Ln other countries. For the purposes of this study, the instruments were

divided into two packets, one administered to all children in the study (i.e., to both

kibbutz aid city children), and the other only to the city classrooms, for the

purpose of comparison with other cultures in which the same procedures had been carried

out previously. The instruments employed with children in Wave I were the following:

Dilemmas Experiment. This experiment, now carried out in over 15 countries

(see Shouval, et al. 1974; Garbarino & Bronfenbrenner, 1975, copies of Which appear in

Appendices D and E) measures the influence of peer and adult pressure on the reported

readiness of children to engage in morally disapproved behavior such as denying

responsibility for property damage or cheating on a t st. i:xrerimental pressure is

created by telliiM the children, after an initial base condition, that their responses

to the next set of questions will be shown either to their w-,rent5 and teacher, or to

their classmates. In addition to being used with the Wave I sample, this instrument

was also administered in both liussian and Hebrew to children who had recently arrived

in Israel from the Soviet Union. The results of this experiment are renorted below.

resistance, and Guilt. This instrument, administered directly

after the Dilemmas lixneriment, asks the child to indicate how often someone in his

group su7gcsts engaging in the kinds of misconduct described in the Dilemmas

questionnaire, how he behaves in such situations (i.e., whether he proposes the mis-

behavior, goes along with it, or resists), and to what extent he feels concerned about

his behavior afterwards.

Cornell Parent Behavior Inventory. This instrument requires the child to

indicate the extent to which his parents engage in l4 different kinds of socialization

behaviors, each of which is represented by 2 or 3 separate items. Parent variables
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assessed include nurturance, achievement demands, encouragement of independent thinking,

physicl nunisnment, rejection, encouragmern; O a, (Joc.)my, and stricuess, as well as

other traits.

:i.nventorv. This instrument was derived from the Parent

Behavior Inventory, above. It includes 12 items, each of which represents one aspect

of socialization behavio:7, and most of which fall into two clusters labelled

flarturance and ''Discipline:' The questions were asked not only with respect to

parents, but also with reference to peers, teachers, and, on the kibbutz, the metapelet.

The instrument thus permits a comparison of the extent to which various types of

socialization are carried out by different agents.

Inventory of Time Spent. The children were asked to report how much time

they spend on weekdays, weekends, and holidays with each of the following: mother,

father, siblings, a single friend, a group of friends, teacher, and, in the case of

the kibbutz, the met2rTet.

77 3 chiLl is asd how often his mother, father, and (On

the k*bbutz) the metapelet engage in a range of behaviors such as saying goodnight,

takin care of him when he's sick, taking walks with him, or playing with him.

Demcy-Tranhiccruestionnaire. This instrument provides information on the

place of birth and a77;.- of the child and his parents, the size of his family, the amount

of e:lucation his narents have had, and whether his family is intact.

Th2 instruments administered only to city children in Wave I were the following:

Family Authority Structure Inventory. The child is asked to what extent one

parent has greater power than the other in decisions about a variety of matters

affecting the child or the family as a whole. It yields a two-dimensional typology,

one dimension dealing with the degree to which parental roles in decision - making are

differentiated or undifferentiated; the other with the degree to which relatively more

or less weight in decision-making is attributed to the father or to the mother.



Are
,

-14-

This instrument is dc.Ji,7ned to measure the child's

0: :!=mes'. a'dlLs h nowr are

fun to be with, trict, che,,rrnl, tru:,hruL, and unrar, amon.:;

characteristics.

Perferred Association Inventory. Children are ased how they would feel

about spending a free afternoon alone, with a best friend, with mother, with father,

or with a group of friends.

"Things We Do". Through this instrument the child provides a self-report of

the extent to which he engages in activities of three general types: 1) constructive

activities such as participating in sports, working on a hobby, helping someone, etc.;

2) -cassive recreation such as listening to records, going to a party or a show,

watchin sports events, etc.; and 3) anti-social behavior, involving activities

dir---ete.i against peers, adults, or the physical environment.

ALth rcspect to the major variable of socializing behavior, the Wave II

instr'_:.me:tts are essent4ally the sa_me as those used in Wave T. Thus the Sort Form

Inv;2r:to:7- of Tine pent,, Fami)y AuthJrity Structure, and

the U=raphic questionnaire, were administered to all children in Wave TI. Only one

inJtriment related to socialization experiences was added, a euestionnaire measuring the

amount of contact the chill has with People outside of his community. With

res7lect, to child behavior, however, our growing interest in alienation vs. commitment

dictated the addition of a number of new instruments. Because of the large amount of

time required to naminister all of these measures, they were divided into three packets,

with moshav and kibbutz classrooms each receiving only two of these "blocks" (the

missin7, block being systematically rotated from one community to another), and city

children receiving all three. The instruments contained in the blocks were as follows:



-15-

Block A

Iris Levin of Tel-Aviv Univ.'rsit: it purpose is to assess whther

a child has enough self-confidence to L'y to get others to do what he wants

in various social or interpersonal situations. An internal analysis of the

instrument indicates that it is highly reliable in all samples tested,

regardless of sex, setting (kibbutz, city, or moshav), or ethnicity (Eastern

or Western family background.)

Machiavellianism. This is an adaptation by Nachamie (1969) for children

of an instrument originally developed by Christie (Christie and. Geis, 1970)

to measure the extent to which a person perceives himself and others as

objects of manipulation and exploitation.

Interpersonal Attitudes. This instrument builds upon the "What Adults

are Like'' measure used in Wave I to measure the child's perception of both

ajults and peers. Four a rriori sub-sces ha:ve -bcn confirmed thromh

internal validtion: trustworthiness, fairness, sincerity, and altruism.

Me me:zu.re is hihly reliable, especially for positive evaluations, and

haves similarly rej,::rdless of :-;ex, setting, or ethnicity.

ilock

Locus of Control Scale. This is a well-established technique for

assessing the child's feeling of power versus helplessness in relation to

his environment.

Activities Questionnaire. This is a revised and briefer version of the

"Things We Do" instrument administered in Wave I.

Autonomy Scale. This instrument, developed and standardized by

Professor Ron Shouval of the University of Tel-Aviv (1971), provides a

measure of the extent to which the child feels himself capable of acting



-16-

alone as 000csed to having to rely on someone else. The technique yields

four independent fa.2ter scores, two fc)2nsir4; on %-,1c)=7.y fro spcirdc

socializing agents (parents and peers) and two en autonomy in specific

situations (traumatic and task-completion.)

Block C

Sociorsetric Questionnaire. Whereas the preceding instruments assess

the child's own perception of himself and others, the sociometric

questionnaire measures aspects of alienation vs. relatedness of a particular

child as they are perceived by other children. For purposes of comparison,

the child is also asked to rate himself. Among the variables assessed

are the following: altruism, egocentrism, social apathy, hostility,

usefulness to others, dependability, cooperativeness, intellectual competence,

and leadership. The internal analysis of this instrument is not yet

complete, but preliminary results indicate high reliability and homogeneity

across sex, setting, and ethnic background.

!!.ethed of Analysis

Iltbough the analysis of our data has required a variety of statistical techniques,

the of the study has dictated the frequent recurrence of one basic statistical

model wherein two or more groups which differ in ecological. setting (e.g., city children

vs. kibbutz children, children of Eastern vs. Western background) are compared with

respect to the socialization practices of various aF;ents (mother, father, teachers,

peers), the corresponding behaviors of the child, and the relationship between these

two sets of variables, where necessary controlling for possibly confounding factors.

Since no existing statistical design or computer program was available to handle so

complex an analysis necessarily involving unequal numbers, we had to develop our own.

The model, and the procedures involved are best described in the context of a concrete
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example. For this purpose, we have chosen our analysis of the socialization practices

or7 nexents, teachers, and Tleers in city and 1:ibbut settiT:Th based on the data

derived from the Wave I Short Form Socialization Questionnaire (Devereux, et al., 1974).

Preliminary analyses of this instrument revealed that the mean of the

responses of the children in our samples to the various items differed significantly

from kibbutz to kibbutz, and also from classroom to classroom in the city sample.

Because of the existence of these "classroom effects" in both samples, a decision was

made to treat classrooms and kibbutzim, rather than individual children, as the units

of analysis, taking classroom means on our various items as the basic measured

variables. City-kibbutz differences were then tested for statistical significance

against the variance alrong groups within the city and kibbutz samples. This analytical

procedure has the effect of requiring that, to arrive at any generalization about

differences between the behavior of socialization agents in the kibbutz and the city,

we must be able to demonstrate that such differences clearly override the within-

sample variation amon;; the kibbutzim and amon7, the classrooms in our two sampled

populations.

Although the 12 items included in the questionnaire employed in the analysis were

intended to represent analytically and opirically distinguishable aspects of behavior,

in fact an extensive pattern of low but significant intercorrclations exists among

them. Such intercorrelations may reflect empirical realities of the world we are

examining: for example, parents who punish in one way may in fact be more inclined to

punish in other ways as well. But such correlations may also contain an element of

artifact: for example, children may differ in a general tendency to give socially

acceptable responses, or to see some agents in more favorable terms than others. In

the pressence of such "halo" responses, individual items would not be meaningful

discriminated.

Because of the existence of such intercorrelations, the item-by-item significance
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tests are not all statistically independent of:' each other, and may in fact tend to

exara::,c nur.lber o: arp-..rent dirercnces lyeLen the tw:.) In 0.:-Ier Lo

control for these correlated fir din and to obtein a clearer picture regarding which

items or clusters of items were independently discriminating between the two samples,

we employed a specially adapted technique of multiple regression analysis which permits

assessing the extent to which difference across settings in one variable still obtains

after control for other variables. The details of this method have been fully

described in a separate technical paper, a copy of which appears in Appendix B

(Bronfenbrenner 1973).

While the results of the multiple regression analysis are then Presented in the

familiar form of means, mean differences, and corresponding significance levels, they

differ from those obtained by conventional analyses of variance in having been

subjected to a double test. They are significant not only as they stand, but after

control for all other mean differences re7orted in the same analysis; in other words,

the findin:_7,3 are statistically independent of each other.

This iasic statistical design is being used whenever two or more grouns are

compared. The method has recently been ..:.proved employing a more general model which

takes into account individual as well as group (e.g., classrcy:):i) scores, and the

corresponding computer program is now being written up to permit use by others.

RESULTS

At the time of this writing, our work on the more extensive, second wave of data

collection has only completed the stage of internal validation of our instruments.

Substantive analyses of this wave are now under way, but we are not yet at the point

where we can report results. Analyses of our first wave of field work, however, have

progressed much farther, with the following results:

1) Socialization practices in Israeli city and kibbutz. In the first wave, the

socialization inventory was administered to a sample of 600 Israeli pre-
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adolescents, half from 29 kibbutzim (stratified by movement, size, and

!7:?. of kibbutz), and half from nine so..J1 cla:;sronm:; in the ciL:r of 'A:01-

Aviv. Using the same set of scales for each agent, the children provided

clescriptions of the socializaing behavior of mother, father, veers, teacher,

and, in the case of the kibbutz, metapelet. This study has just been published

the June 1974 issue of Child Development (Devereux, Chouval, Bronfenbrenner,

Rodgers, Kav-Venaki, Kiely, and Karson, 1974). A copy of the article appears

in Appendix B. The principal differences in socialization experiences across

setting were the following:

a) Kibbutz and city parents were seen as equally nurturant and supportive,

but city parents were much more salient as disciplinarians.

b) In the kibbutz, the role of the teacher, as perceived by the children,

closely resembled that of the city parent, in combining high support with

moderate discipline. In the city, the roles were much more differentiated,

with the teacher receding in importance in virtually every renect.

c) Contrary to expectations, in the kibbutz neither the metapelet nor the

peer group emerged as strong sources of support, but both were salient

as agents of discipline and disapproval.

With due regard to the limitations of verbal report as a source of

behavioral data, the results are interpreted as contradicting the view that

kibbutz parents are less nurturant and supportive than their counterparts in

conventional families. In particular, the results challenge the claim, put

forth primarily by psychoanalytically-oriented observers (Bettelheim, 1969;

Neubauer, 1965), that kibbutz upbringing involves risks and maladjustments

associated with parental separation and institutionalized child rearing. Rather,

the results indicate that parents in the kibbutz are at least as warm as and

less punitive than their counterparts in the city, a pattern which suggests
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less ambivalence in the parent-child relationship in the communal setting.

Even more is of kibbutz liPb:;lad, howJver, 1 th,2 diffusion ot"

parental respom3ibility to other members of the community. In particular, in

contrast to the published literature which focuses on the importance of the

Tetapelet of caregiver as a primary agent of socialization for the child,

the results call attention to the powerful role of the kibbutz teacher once

the child enters school.

Some implications of these different socialization patterns for the

psychological development of the child are suggested in the report and will

be investigated in subsequent analyses. Drawing upon available data on child

characteristics and behavior, we plan to examine these outcomes as a function

of the separate and combined influences of different socializing agents.

2) The anomalous reactions to social pressure of Israeli and Soviet children.

The fact that collective upbringing in the kibbutz has its ideological

orif.,ins in arxist ideoloy and practice raises the question or whether such

upbringing would result in the high levels of conformity to social pressure

renorted in our early experiments with school children in the U.S.S.R.

3.96y, 1970b). For example, Eettelheim has argued

that the product of kibbutz upbringing, is a personality highly dependent on

group approval and support. In discussion with leading kibbutz educators,

however, we were told that kibbutz ideology and practice, while emphasizing the

importance of the collective, do not subordinate the individual to the group

as is the rule in Soviet society.

To test this hypothesis, Shouval, Kav-Venaki, Bronfenbrenner, and Kiely

(1974) replicated the Soviet experiment with groups of Israeli children of

the same age (twelve years old) both from kibbutzim and conventional family

settings. (A copy of this paper, now being submitted for publication appears
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in Appendix D.) Contrary to expectations based on Bettelheim's analysis,

kibbutz children conformed far less tc ial pressure, whether from peers

or adults, than did their Soviet counterparts. for did they differ

appreciably in their reaction from Israeli children raised in conventional

family settings. In both of these groups, the pattern of response was

similar to that observed among twelve-year-olds in the United States, Canada,

and Western Europe, who, in turn, are far less conforming to adult-approved

values than children from Japan or Eastern Europe (Bronfenbrenner, 1967;

Luscher, 1971; Garbarino and Bronfenbrenner, 1975). We believe that the

Israeli kibbutz is in fact a less pure example of collective upbringing than

is the Soviet boarding school, and that it is therefore not surprising that

we found the impact of family vs. collective upbringing on children's

reactions to social pressure to be greater in the Soviet than in the Israeli

sample.

The only reliable difference between kibbutz children and their city

counternarts occurred in willingness to inform an adult of misconduct by

one's friends. Kibbutz youngsters were more willing to provide such information

than their urban agemates, but the level of such informing was substantially

lower than that found in the U.S.S.R. and other East European countries and

similar to that observed in the United States, Switzerland, Holland, and

Scandinavia.

Both Israeli samples, however, exhibited two features which distinguished

them from their agemates in most other countries. First, contrary to the

typical finding, family-reared Israeli girls were not more adult-oriented than

Israeli boys, a result which suggests that Israeli parents place more emphasis

on the socialization of boys and less on that of girls than do families in

other cultures.
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The second anomalous finding was observed in the pattern of response

to s'.7).-.;%' 7,ress'are under diffcrent experH.:sntal. Wners, in

over a dozen countries in which the experiment has been conducted, the

greatest conformity to socially-approved conduct occurred in the so-called

"adult condition," in which the child is informed that his responses will

become known to his Parents, Israeli children gave more socially- approved

responses under the base condition, in which answers become known only to

the investigator. Russian children, in contrast, gave less adult-oriented

(or socially-approved) responses in the base conditions than they did under

either the adult- or peer-pressure treatments. Thus, Israeli children

showed the most conformity to adult-approved norms when told that no one

would be aware of their responses, while Russian children displayed the

least adult-orientation in this base condition. At the same time, in both

countries, the effect of social pressure was the same whether threatened

from adults or from classmates. It is this finding, the almost total lack

of differentiation between the adult- and peer-pressure conditions, that

sets off Israel and Russia most strikingly from the other cultural settins

in which the experiment has been done.

This unusual pattern is interpreted as reflecting the presence in both

the Soviet Union and Israel of a superordinate national goal which overrides

the "generation ,;ap" commonly found in other cultures. In Russia, this

national concern is communism; in Israel, the issue is simply one of national

survival. In both cases, the result is that children's reaction when told

that others will learn of their answers to the experimental dilemmas is the

same whether those others are adults or peers. The fact that in Russia,

social pressure from either source gives rise to more adult-oriented responses

is interpreted as reflecting the constant insistence in the Soviet Union on
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conformity to the communist ideolo7y, and the use of tho neer group by

ylalts to a.:compli-h en . ConY-fe7y, in Tprael, where !eral autonomy

and indenendenee in chili: es are widely e-Ipllasixed as hinly desicable, and

even as necessary for the survival of the nation, children instead gave

responses indicating less conformity to generally approved norms when told

that others would see their answers. Thus both societies emerge as

successfully inculcating in their children the distinctive qualities that

each highly prizes.

3) The role of language in response to social pressure. The recent immigration

to Israel of many Soviet Jews, and with them their children who had attended

Russian schools, presented a unique opportunity for investigating a hypothesis

about the role of language in reaction to social pressure. Our previous

studies in the U.S.S.R. had revealed that Soviet children showed the highest

level of conformity of any of the 12 rational groups with whom the dilemras

experient has been conducted to date (Garbarino and Bronfenbrenner, 19(5, a

cony of which appears in APoendix E). 'Zile question arises whether or not

the Soviet-educated children from Jewish emigrjs. families would exhibit a

simila- level of resT:oc:ses. Eat e7 en more intrigui; is the possibility

that these children might react differently to the hypothetical dilemmas

as a function of whether the instructions for the experiment were presented

in i,ussian or in Hebrew (which these youngsters had already learned). Our

initial hypothesis was that the pattern of response would be more like that

of Soviet children when the instructions were given in Russian and closer to

that of Israeli youngsters under Hebrew instructions.

The experiment was carried out by Kav Venaki, Karson, Bernstein, and

Ryal (1914) with a sample of 42 Hussian emigre children. Two features of

the results are especially noteworthy:
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a) In terms or oveall readiness to confona to adult-approved standards,

the pattern of response for tb- -,-.11110 was much more similar to

tt it of nat:.ve-born Israeli chii.tren t:han to that of oviet youn;;sters.

It is of course impossible to say whether the less conformist orientaticn

of the emi gre children pre-existed or followed their arrival in Israel.

b) The languag of instruction significantly affected the pattern of response,

but in a direction precisely opposite to that of our original hypothesis.

Specifically, shift in response between adult and peer conditions was

significantly greater when the language of administration was Hebrew

than when it was Russian, and the most socially approved responses were

obtained when pressure from adults was threatened in Hebrew. When the

instructions were given in Russian, there was relatively little difference

between responses under the adult and peer condition.

The most plausible explanation of this uattern of results appears to

us to be the followin7,. Children are most likely to give social]y approved

responses when they feel themselves to be under the eyes of authority. For

7;ussian born children who have recently immigrated to Israel, the language

of authority is Ecbrew, especially when spoken by adult members of the Israeli

society. In contrast, Russian has become the language of the informal primary

group who share a history of cor-r-on experiences. In this context, it matters

less whether those who know about one's conduct are adults rather than peers,

whereas in Hebrew the distinction is one between formal authority and the more

informal group of agemates.

4) Intimacy of friendship among kibbutz and city youngsters. In a doctoral

dissertation jusI; completed by an Israeli student who came to Cornell to

study and join the project staff, Sharabany (1974) found substantial support

for the hypothesis proposed by Bettelheim (1969) that kibbutz children form
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friendships which are not as intimate as those established by agemates raised

in conventional families. The interprion of the substantial differences

Mund is complicated by the fact that dej,ree of intimacy was evaluated solely

from the ve,-bal response of the child, thus allowing for the possibility tl-at

the data might reflect relative willingness to express intensity of the

relationship between two friends as distinguished from the actual character

of that relation. Further investigation of this problem is planned in the

second stage of the proposed research, which involves observation of

actual behavior in selected settings and groups.

5) Family authority structure and willingness to inform on peers. In an

analysis of data from the social pressure experiment, Rodgers (1972) found

that Israeli children were less willing to inform on peers, when pressed to

do so by adults, than were children in any of the twelve nations previ,usly

sampled. If informing on peers means yielding to adult authority, Israeli

children apnec.r well sot to resist. But there are indications of less

authoritarianism in Israeli families than in most of the other nations

studied. For example, on a measure of family authority structure, the children
in our Tel-Aviv sample saw less authority differentiation
between their fathers and mothers than did children in our urban German

sample, where families still tended towards father dominance. Rodgers also

found that in Israel, kibbutz children were significantly more disposed to

inform on peers than were children in the Tel Aviv sample, a finding which

replicates the rural-urban difference reported in all other samples studied

to date (Japan, Hungary, Canada and West Germany). Various hypotheses about

these intriguing patterns of difference in readiness to inform on peers have

been explored in a working paper by a graduate student working on the project

(Tietjen, 1973).

6) Differences in autonomy among Oriental, Western and kibbutz children. In
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an honors thesis, Karsoh (19(3) studied the disposition tmards autonomy

t inn f on ori in 'Three

of Israeli children were compared: those of' Wes-!,e,:n ethnic orirjn in the

left-wing or socialist kibbutzim, city children of Western ethnic ori:;in,

and city children of Eastern ethnic origin (whose parents immigrated from

Arabic-speaking countries). The samples were matched on father's occupational

level and school grade level (5th and 6th grades). Differences were examined

in three factorially distinct forms of autonomy as measured by a multiple

choice instrument developed by Shouval (1971): autonomy from parents,

autonomy from peers, and autonomous striving in response to obstacles to

instrumental activity. Karson found Eastern children to be more conforming

to their parents' Pressures than the two Western groups, a finding in line

with the literature which describes the Eastern family as being traditionally

authoritarian and extremely close-knit. In relation to peers, kibbutz children,

esnecially girls, were less autonomous than Western city children, and Eastern

children more independent of the group than the two Western samples. In the

face of obstacles, a similar pattern anneared, with kibbutz children less

likely to opt for !lutonous solutions, perhaps reflecting greater availability

of resources for instrumental tasks ana less need for self-reliance in the

kibbutz. Surprisingly, with respect to autonomy from parents and peers, sex

differences were larger among kibbutz reared children than in the two city

samples. In the kibbutz, where sexual equality is presumably stressed, girls

emerged as more conforming to both parent and peer pressures than their male

counterparts. In contrast, among Easterners, where woman's role is sub-

ordinate to that of men, significant sex differences did not emerge. Perhaps

these results suggest that kibbutz girls, who expect sexual equality, in

fact see themselves as unimportant, and their futures as largely limited to
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either teaching, or kitchen and laundry work, while Eastern girls, rooted in

a history of inequality, m:ly find that L:le new options available in 'Israeli

society provide them with feelings of increased freedom and importance.

7) A comparison of autonomy in kibbut'. and moshav children. Findings consistent

with the above are emerging from results currently being analyzed from a

study directed by Shouval comparing levels of autonomy in a large sample of

kibbutz and moshav children. Given the stronger role taken by parents in the

moshavim, and the salience of the peer group as a socializaing agent in the

kibbutz, the results of this study are in line with theoretical expectations.

Kibbutz children gave responses revealing greater independence from their

parents' wishes than did children raised in the moshay. In contrast it was

moshav youngsters who were less conforming to the influence of their peers.

Finally, moshav children showed greater independence in the face of obstacles

than their agemates in the kibbutz, a finding which again may reflect the absence

in the moshav of readily available assistance and instruction from peers and

adults routinely present in the "kvutza" -- the collective educational setting

distinctive in kibbutz unbringing.

3) Difference amon=t kibbutzim and kibbutz movements. Of importance for both

substantive and methodological reasons is the question of whether kibbutzim

differ from each other, both within and across political movements, in

their ideology and practices of child rearing. Preliminary analyses

indicate an affirmative answer on both counts. On almost all the children's

reports of the behavior of their parents, teachers, peers, and metaplot,

there were significant differences among kibbutzim. The same was true in

experimental results of response to social pressure. In addition, there were

differences among the three kibbutz movements in the frequency of threatening

physical punishment by all agents (least in Artzi, the most socialist movement,
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;;realest in Ichud, the "right-wine movement). A similar trend was apparent

in the data on sleepirv, in the parents' home (fro71 a few times a year in

Artzi to two or three times a month in jchud). Children in the "right - wing'

rrovenent also reported a larger number of friends than did toe children in

the other two movements. In general these trends support the conclusion that

socialization practices in the right-wing movement are intermediate between

those of the kibbutz ideal and those of non-collectivist settings typical

of the city.

FURTHER STAGES OF RESEARCH

During this past year, we have devoted substantial effort to the development of

plans for future research, based on the results of the current phase of our study.

These plans are summarized below:

I. Observation., in Selected Ecolo;ical and Experimental Settings

As a means for further validating and clarifying the results and analyses of the

extensive data based on verbal reports, we propose to undertake more intensive,

systematic observational studies. These would be carried out with selected groups,

in both naturalistic and experimental settings, for the purpose of testing specific

hypotheses developed in the course of the preceding large-scale analysis. At this

juncture, it is of course difficult to anticipate which groups or situations will be

selected for these studies, but possibilities include the following:

A. Cross-validation of verbal reports of parent-child interaction through direct

observation at home for small samples of kibbutz, moshav, and city families.

B. Cross validation of self-report and sociometric measures of child behavior

through direct observation of children in selected classroom and play settings in

kibbutz, moshav, k.nd city.
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C. Cross-validation of antecedent-cons euent relationships based on verbal

rerorts by analagous correlational analy:les of (..-,'c-vatloal data obtained in steps

A and fl above.

D. The observation of parent-child, teacher-child, and peer interaction in

critically contrasting ecological settings; for example, in kibbutzim in which the

children sleep at home versus those in which they livE in the children's house.

Additional contrasts would be indicated by the results of analyses in Stage I.

E. The development of standard situations deliberately designed to evoke responses

reflective of alienation vs. commitment. For example, children might be asked to help

a younger child having difficulty with schoolwork, do an errand for a neighbor, or

volunteer in a community project. To assess commitment to a task, they might be

interrupted in an activity, or given an inconspicuous chance to quit, leaving others

to finish the job.

Y. A major objective of ob5ervaticnal studies is the development of behavioral

meas-lres of alienation vs. eo=Lt!.:Ient. While it is difficult to be precise about the

nature of these measures in advace, we anticipate that they will involve both

naturalistic and exerimntal asJessTents of heining assignments, involvement in

productLve ;,etivitie, and expre.;s*o:u; of At the opposite, alienated ,r1(1

of the coatinua, we would expect not only low levels of the foregoing behaviors, but

also avnce of, or resistance to, activities and relationships, such as refusing

renue.:;ts for help or invitations to narticinate, deprecation of one's own and other's

efforts, expressions of hopelessness and futility, lack of trust in others, and

disinterest or distaste for their company.

We see the development of these observational measures as a substantial under-

taking requiring a series of pilot studies, training of observers, and construct

validation of the measures. About a year will probably be devoted to this

developmental stage.
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,T'n.ereas work in observational measures of dependent variables will have to begin

essentially -om scratch, some proress has already been made in the development of

methods for assessing socializing behaviors and the re-3ponses they evoke. A feasi'ole

and reliable observation method for this purpose has been developed by Bronfenbrenner

(cf. Garbarino, 1973), and emp:_oyed with a variety of age Eroups and settings ranging

from college classrooms (Garbarino and Bronfenbrenner, 1973) to experiments involving

interaction between kindergarteners and twelve-year-olds (Garbarino, 1973).

II. Follow-up Studies in Work Settings

The twelve-year-old children studied in the first phase of our research project

will be entering the work force and the army during the next few years. Thus, one of

the plans we have developed for the next stage of our research is designed

specifically to take advantage of this opportunity to add a longitudinal aspect to

our study. We propose to collect, over a two or three year period, data on the actual

work experiences and social adjustment of our subjects, who, at 17 and 18 years of

age, will for the most part have completed their studies and will be engaged full-time

in productive work.

These data will be gathered in two ways. First, the emnloyers, supervisors, and

co-workers of subjects in all settings will be asked to make systematic evaluations

of work Performance and adjustment in comparison to previous workers and present peers.

In addition, on the kibbutzim and mocha vim, where youngsters are assigned to agricultural

or factory work within the community, we shall also be able to carry out observational

studies in the actual work setting. The situation has the added advantage that

youngsters in these settings, unlike their city counterparts, tend to be concentrated

within a relatively limited number of similar occupations and work settings, thus

allowing for stricter comparison.

The data on work performance and adjustment will then be related to indices of
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alienation and commitment obtained at age twelve, and to data previously collected

on socialization experiences. The first analysis, will examine whether alienation

in preadolescence does in fact relate to later work adjustment; the second will focus

on the effect of childhood socialization and education on subsequent performance on

the job. The snecific analyses to be carried out will be analogous to those conducted

previously, with measures of actual work adjustment now substituted for earlier self-

report and experimental indices of alienation and commitment. In addition, repeated

observation of our original measures of alienation will enable us to learn about the

continuity of such variables over time. In summary, the follow-up studies will permit

us to assess the impact of early socialization contexts and processes on the development

of alienation vs. commitment and its relation to work adjustment in early adulthood.

III. Exp.,,rimental Innovations in Selected Ecological Settings

The final phase of the research will involve experiments in which critical

features of existin;-; socialization settings are modified, or new features introduced,

in order to investigate and test particular hypotheses about the socials structural

and behavioral antecedents of alienation vs. commitment as an aspect of human develop-

ment. Following theoretical r.o:',els and research designs currently beinp: develope:1 in

a program on experimental human ecology described by Bronfenbrenner under a grant from

the Foundation for Child Development (Bronfenbrenner, 1974), we plan to introduce, in

the several socialization settings under study, experimental variations designed to

test hypotheses emerging from the two previous stages of the research. Again it is

difficult to state in advance what these hypotheses and variations might be; here,

however, are two possible example:

A. Using randomly selected experimental and control subjects, we might introduce

a kibbutz-type experience for moshav children by arranging for them to visit their

parents at work on a regular basis. Observations would be made in the home to check
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for changes in patterns of parent-child interaction both in terms of a before-after

desi:72:1 and comp7,_ri7,on with a control ,7roun.

B. Should observational studies confir 7 th ,-estricted dis.:.iplinury role

Played by the metapelet with older children, we might surest to the kibbutz

leadership the possibility of a special training program that would aid the up-

bringer in developing. a more diversified and constructive pattern of interactions

with the children under her care.

There is a second reason why such innovations cannot be specified in advance:

they cannot originate solely from the research team but must be developed in

cooperation with the persons living and working in the given setting. For this reason,

our professional and lay collaborators have been, and will continue to be, involved

in developing innovations to be introduced in the lives of these children and families.

In this regard we are fortunate that over the past three years our relations with the

groups with which we have been working have grown in mutual respect and trust.



CONCLUSION

The work described in this report represents the first stage of a continuing

program of research. As yet, our analyses have not advanced far enogh to permit

us to come to definitive conclusions about the overall relationships of ecological

factors, socialization experiences, and child behavior in Israel. However, our work

has progressed sufficiently to confirm certain impressions about childrearing in

Israel generally and on the kibbutz in particular, and to challenge other widely

accepted views. On the one hand, our data indicate, as expected, that kibbutz children

are less dependent on their parents than are children in other Israeli settings, and

that children of Eastern origin are less autonomous from their families than are

those of Western background. Similarly, Bettelheim's (1969) hypothesis that kibbutz

friendships are less intimate than others was offered some support. On the other hand,

our results contradict the views that kibbutz parents are less nurturant than parents

in conventional families; that on the kibbutz the child's major source of support and

discipline is the peer group, and that he is therefore highly susceptible to peer

pressure; or that sex differences are uniformly of a smaller magnitude on the kibbutz

than in conventional families. Evidence of this kind, while confirming the general

thesis that variation in social structure significantly influences the socialization

process and its effects, at the same time requires a reexamination of theories of

socialization based primarily on a priori considerations. We are currently in the

process of examining the implications of our findings for general theories of socialization

and development.
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APPENDIX A

Description of Sample



Kibbutz :,,ame Class

Table

Grade

1: WAVE I KIUI3UTZ SAMPLE

Number of Kibbutz
Boys Girls Total N Federation Size

APPENDIX A

Gener-
3

Sleepini.!
4

ation Arrangements

Gvat 1 6 3 6 9 Meuchad Lrg. III Children

Tzorah 5 5 4 Ichud Med. Parents

2 6 3 5 8

Ein-hamifratz 1 6 6 7 13 Artzi Lrg. II Children

Mazuba 1 6 3 10 13 Ichud Med. II Chidlren

Mayan Baruch 1 6 6 2 S Ichud Sm. II Children

Maabarot 1 6 8 6 14 Artzi Lrg. III Children

Gat 1 10 4 14 Artzi Med. II Children

Genigar 1 2 3 5 Ichud Med. III Children

Genosar 1 5 4 3 7 Meuchad Med. II Children
2 6 4 3 7

Kfar-Sold 1 6 7 3 10 Meuchad Med. II Children

Chazor 1 6 13 5 18 Artzi Lrg. II Children

Yakum 1 6 6 7 13 Artzi Med. II Children

Kineret 1 6 4 5 9 Ichud Lrg. III Children

Gesher-haziv 1 5 5 7 12 Ichud Sm. I Parents

Dorrat 1 5 5 6 11 Ichud Sm. II Children

Affek 1 6 7 3 10 Meuchad II Children

DeiL-Hashita 1 5 5 13 16 1:euchad Lrg. III Children

Kfar-Blum 1 5 6 4 10 Ichud Lrg. II Children

Lahavot-habashan 1 6 5 7 12 Artzi Sm. II Children

Beit-Keshet 1 6 6 7 13 Meuchad Sn. II Children

Chefziba I 6 8 7 15 Meuchad Lrg. III Children

Ein-Shemer 1 5 9 10 19 Artzi Lrg. III Children

Givat Chain 1 6 2 5 7 Meuchad Lrg. II Children

Einat 1 6 9 2 11 Ichud Lrg. III Children

Ayelet liashachar 1 6 3 3 6 Ichud Lrg. III Children

Dafna 1 6 4 4 8 Meuchad Lrg. II Children

Maayan Zvi 1 6 4 12 Ichud Med. II Children

Mashabei Sadeh 1 6 7 8 15 Meuchad Sm. II Children

Chanita 1 6 4 8 12 Ichud Med. II Children

Gaaton 1 6 6 5 11 Artzi Sm. II Children

Reshaf im 1 6 8 9 17 Artzi Med. II Children

Matsuba 1 5 5 12. Ichud Med. II Children
TOTAL 192 1910 T87
1 Of the three federations, Artzi is the most socialist or left-wing; Ichud is farthest right.

2 Small = fewer than 100 adult members; Medium = 100-300 members; Large = more than 300 members

3 This classification corresponds to how long the settlement has been in existence. In
second generation kibbutzim, our subjects are children of.the founders; in third, they are
their grandchildren.
4 Children sleep either in children's houses or at home with their parents.
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Bronfenbrenner- July 9, 1973

.r.St Croap Amon!; Correll.te-!

An Aonlicn.tion of .1111tiple 7er;ression

A P-ocedere

Purpose. The procedure here outlind mnv be employed to identify significant,

statistically independent main effects and interactions involving group differences

broken down into single degrees of freedom (e.g. a difference between two

cultures). In algebraic terms:

y=Group A vs. B, coded 0,1 as a dummy variable

x..= one or more variables of primary interest

14.= one or more control variables

The procedure involves testing for a group difference in a particular Mi controlling

for any or all Wits, and if so disired, for any other Xis, Thus one may deterthine

how many different X.:s make a statistically independent contribution to discrimi-

nnting between groups A and B either PS main effects or a3 combined effects

and interactions.

Cener31 Procedure. The r,r1lod consists of several staes each building on the

results of the preceeding. Ve shall illustrate the procedure by applying it

to the analyses of group differences in sociali7ation practices by four differ-

ent agents (mother (M) father (F) teacher (T) and peers (P) ) on a series of

variables previously grouped by factor analysis into two general clusters-

Support and Discipline. The general nuestion thus becomes: Are there group

differences specific to particular agents, clusters, and variables within

clusters? Input scores are classroom means separately by sex.

("),

ltd (1
l r'H

,- ; _

Stage I. Identifying Interactions by Sex of Child (Bvs G)

1.Set y as the dependent variable, fix all W's and set as inde-

*as B-FG scores unless the control variable is presumed to operate differentially
for the two sexes, and we wish to control on the differential effect.
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pendent variables Xis for all item and cluster scores in the form

of sex differences (B-G) for each of the following agents or agent

combinations:

a. M,F,M+F, P, T.

b.M-F, P-T, M -T, M-P, P-T, F-P.

2.Terminate each of the above regressions just before the first X

is taken and examine the partial correlations (r
y x..w) at that point..

Partials significant at the 5% level identify reliable interactions

by sex of

Stage II. Identifying Main Effects and Interactions by Agent

1.Repeat the first operation in Stage I above, but in place of B-G substitute.

totA(4,0(1 r"
a.B+G for any agent or agent combination for which notinteractions by

sex were found.

b.Separate B and G runs for any agent or agent combination for which

significant interactions by sex were found.

2.For all agent-difference scores (e.g. M-F, P-T) terminate regression

before the first X. is taken. For all single agent and M.I.F scores
1

continue regression with F set at the 10% level.

e.For all agent-difference runs, examine partials before the first

X. is taken. Significant partials identify reliable interactions

by agents (If no such effects are found whatsoever, scores should

be pooled across all agents and reanalyzed as above).

b.If 11-F scores showed significant partials in 2a above, Mend F

scores should be looked at separately below; 6f no M-F scores

were significant, M+F scores may be treated as indices of

undifferentiated, joint parental behavior.
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c.For All single agent scores, significant partials before first X. is
1

taken identify reliable main effects.

d.For P, T, and M-1-F (or M and F) scores, examine partials after first Xi

is taken. Significant values identify X.'s that combine witi. X. to
3

produceagroupdifference.SomeoftheseX.'s will already have been
3

identified previously as main effects; others will be new. The latter

constitute variables that account for group differences only in combi-

nation with X
i
and should be noted as such for later reference.

Stage III. Identifying Independent Effects by Cluster and Variable

1.For each agent separately, any cluster or variable identified as a sig-

nificant main effect above is taken as the primary independent variable

(K.) in a regression equation in which Y is the dependent variable,

all U.'s are fixed, highest priority is given to X1, next highest to

other Xi's from the same cluster previously identified as significant,

with non-significant items in that cluster given lowest priority. This

procedure is carried out for all significant main effect X.'s, except

any for which the re/uisite run is already available from Stage LL

above.

a,Atthepointatwhich1Cis taken, any significant partials

identify variables that contribute to a group difference

in combination with Xi. All significant X.'s not previously identi-

fied as main effects should be noted accordingly.

13.111thec"einwilicill'ilsacluster'3"significalltIC.Is
indicate

that group differences exist for specific variables within the

cluster. If no X
i
's are taken, the cluster is retained as such.

c.Subsequent steps in the above regressions provide information

useful in Stage IV.
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Stage IV. Adjusted Group Differences and Means

Foreachagentandvariable,setx,ns dependent variable and fix Y and all U's
1

(or X.'s if desired). The adjusted <roup difference D' is riven by the partial

regression coefficient for Y, b . Adjusted group means are then cal-
1 . wixj

culated by the following formulas:

-
X<", = X - JJ

K ;( 4 D

Where X.,c or Xi/ =adjusted mean for group.< or

n,,,=number of observations in groupoc .

nf =number of observations in groups

N= n + nts .

Stage V. Forming Best Regressions

, X=averall mean.

1,0n the hasis of previous regression runs, especially in Stage III, select,

or construct if necessary a hypothesis regression which whould hopefully

yield ttte highest multiple regression in which all X. components

Vca.
are significant, with main effectsA given higher priority than combined

effects. This procedure is carried out separately for each cluster and

for all clusters combined, More than one run may be necessary to

establish the best regression. For hypothesis regressions set F at

10% level, for final regressionAat

2.1ftc.mormorevariables(Xand X.) appear in a best regression

which were not previously identified as a combined effect, check for

this possibility by setting Y as dependent variable and fixing all W's ,

X. and X.. If both are taken, they are added to the roster of

combined effects.



St. . VI. Confirmin.; Interaction Effects

For each combined effect identified in stages III and V(2), set Y as dependent

variable, fix all W's, express all combined variables as difference scores

d..= -X.. Terminate regression before any d.. is taken. An,. significant
13 1 3

partial correlations identify interactions in which the two partial b's

differ significantly, and hence D. D.. In all remaining combined effects,
1 3

components do not have significantly different weights; hence not true inter-

action is present.
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B. DATA TO BE R-TnaTEn

I. Adjusted ;leans and Differences by A-ents

For each variable for every agent (Peer, Teacher, Parent or liother

and Father separately), for both sexes, or boys and girls separately ( depend-

ing on whether sex by cohort interactions are significant), report cor-

rected means ar.d mean differences between cohorts, adjusted for control

variables. Significance levels of mean differences are indicated.

II. Interactions of Cohort by Sex or Agent

For each interaction by sex (B-G), agent ( M-F, M-T, M-P, F-P, F-T,

P-T), or their combination. Report only those variables showing significant

effects, giving partial correlation after controls (e.g. age).

III.Partial Correlations for Main Effects and Combined Variable Effects.

Separately for each agent, record every variable that combines significant-

ly with a main effect by noting partial correlations, first for the main

effect and then for each combined variable. Underline any combined variable

that is not a main effect. Add any additional combined effects revealed

in stage V (2) of procedure section.

IV. Significant Interactions Among Combined Variables.

For each pair of combined variables reported as significant in III

above,identifyinteractions(partialsforX.-X. after controls) by noting

partial correlation with sign and significance level. (Include halos only

if not fractured).

V. Best Regressions

Record best regressions for each cluster and uyerall based in each

case on combined effect having highest partial coefficients first for

the main effect and then the combined variable. Include partial b's and R 2

with main effects (largest first) preceding combined variables.
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APPENDIX 1)

1

AF,SY:1AT

This experiment investigntes reaction to social pressure among

1-ra-li (t-400) and Soviet (--,353) 12-yi-!r-o1 ds brouht up in fnily

vs. collective settings (kibbutz in Israel, boardin:, school in the

U.S.S.R.). Consi:;tent with the *:irst na-or hypothesis of the study,

Russian children showed higher levels of conformity than their Israeli

agemates. Cultural differences, sex differences, and effect of

threatened social exposure were greater for youngsters raised in col-

lective settings than for those brought up in their own homes. Con-

trary to stated hypotheses, kibbutz-reared children did not react in

the same way as products of Soviet group upbringing, but Israeli child-

ren generally did resemble Russian agemates in reacting similarly to

pressure from peers vs, adults. But they differed sharply from their

Soviet counterparts, as well as children from 10 other countries, by

givIn:; their most moral responses when neither their parents nor their

friends would know of Lheir action. The .175ndis are jnelf.retd

os reflecting the unity created by an overridin3 concern with national

survival and the emphasis placed by Israelis on the develo7m:?nt of

autonomy and indep:endence of action on the part of children and

youth.
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THE ANO:IALOUS REACTIONS TO SOCIAL PRESSURE OF ISRAI.:T,I

AND SCVIET CHILDREN RAISED IN FAMILY VS. COLLECTIVE SETTINGS
1

Ron Shouval and Uric Bronfenbrenner

Sophie Kam Venaki Edward C. Devereux

Tel Aviv University Elizabeth Kiely

Cornell University

This study reports the results of an experiment on the effects of

social pressure on children from two societies with widely differing

systems of child rearing both between and within cultures. The

countries in question are Israel and the Soviet Union; the systems of

upbringing are those of family vs. collective. In each society,

samples have been drawn from two contrasting child rearing environ-

m2nts. The first is the conventional context of the home; the second,

also found in both societies, is the chilften's collectfv. In Israel,

this setting is represented by the kibbutz; in the Soviet Union it

appears in most pronounced form in the boarding school. UndE,r both

collective arrangements, children sleep outside the home, the children's

peer group constitutes a major context and instrument of upbringing,

and substantial responsibility for child rearing is vested in an up-

bringer specially selected for the task -- the metapelet in the

Israeli kibbutz and the vospitatel in the Soviet boarding school.
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Thus the desi,,,,n of the Study focuse:1 on Lt :o !:!ajor contrasts and

interplay. It permits an assessL,!nt of the relative ipact of

cnIture (Israeli v;. Soviet) as against context of upbringin (family

vs. collective) on children's reaction to social pressure. In addi-

tion, the results will be examined in the perspective of data from a

dozen countries in which the same experiment on effects of social

pressure has now been carried out. These nations are concentrated in

Eastern and Western Europe, but also include Japan, Canada, and the

United States.

Experimental Procedure

Before considering possible and actual results, a brief description

of 'he experimental method is in order.
2

Children in classroom settings

rrs as1,ed to respond to a series of conflict situations under three

(1.il.fen-!nt contions: @I) a base condition, in u'nleh they were told

120.2t no one would see rr2si)on:-_;as invastiators con-

f:L.ictin-; the research; (b) an adult condition, in *:'each they wprc informed

net the rIlon3r.3 of evn-77ne in !:he class wsi.dd 1)71 I)osted ca a chart

and shc,:m to parents at a special meeting ached.11ed or the followin3

:.:aek; and (c) a pee condition, in chick the children r,:ere notified
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that the chart would be pro tired and shown a week later to the class it-

The order of the last two conditions was counterbalanced.

The conflict situations consisted of -;() hypothetical dilunmas such

as the following:

The Lost Test

You and your friends accidentally find a sheet of paper which the

teacher must have lost. On this sheet are the questions and answers

for a quiz that you are going to have tomorrow. Some of the kids

suggest that you not say anything to the teacher about it, so that all

of you can get better marks. What would you really do? Suppose your

friends decide to go ahead. Would you go along with them or refuse?

Refuse to go along Co along with my

C.,solutely

with my friends

fairly

certain certain

I guess

friends

fairly absolutely

SO 20 certain certain

Other items dealt with such situations es going to a movie recom-

mended by but disnP-)rovnd by parents, silandin?; while

friends put. a rubber snaaa in the teacher's desk, joining :friends in

pilfering fruit from an orchard with a "no trespassing" sign, running

away after breaking a window accidentally while playing ball, etc. In

short, each time the child was confronted with choosing between some

conventional standard of "moral" behavior presumably approved by adults

and some mildly "anti-social" or at least mischievous action urged by

his peers. Information on the development of the measuring instrument,

factorial structure, and procedures employed for insuring equivalence
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across cultures (0.3., bac% translltion is provided in earlier publi-

cations (Eronfenbrenner, 1967, 1970a),

rach response was scored on a scale ;Tom ±2.5, a ue:,,ative

value being assigned to the behavior urged by agemates\\:\ To control for

a positional response set, scale direction was reversed in\*.alf of the

items. The situations were divided into three alternate form:. of 10

items each. Under any one condition a child could obtain a score.

ranging from -25 to +25 with zero representing equal division between

behavior urged by peers and adults. Split-half reliabilities for the

10-item forms (based on American samples only) ranged from .75 to .86

under different experimental conditions; the reliability of the total

score (i.e., sum across all three conditions) was .94. All reliability

coefficients are corrected for length of test by the Spearman-Brown

formula.

A measure of orientation toward adults vs. peers is tus- obtained

for each of the three experimental conditions. The base score is taken .

as the point of departure for gau:_;in,3 the effects of social pressure.

The adult score is presumed to reflect most directly the child's view

of his parents' norms for the oppropriateness of his behavior. The

eer score is interpreted as a function of the expectations of agemates.

The three scores can also be combined in various ways. The total score

across the three conditions measures the general tendency of the child

to subscribe to adult- vs. peer-approved alternatives. The difference

between adult and peer scores (A-P) measures the extent to which children

give more adult-approved responses when told their answers will be

known to parents rather than to peers; thus the score reflects the per-



13ronienbrenner

APPENDIX D

6

ceived discrepncy or convarence o^ adult pad peer standards and ex-

p2ct-aticns. Finally, a second and statistically independent difference

score, and one which turns out to he particularly significant for the

Israeli-Soviet contrast, is that between perfoimance under the base

condition and under the two experimental conditions taken together.

Expressed as the difference between the latter and the former (E-B),

this score reflects the extent to which children shift their response

toward (or away from) claimed conformity to conventional moral values

when told their answers will become known to others, whether peers or

adults.

Rationale and Hypotheses

Our theoretical speculations about the outcome of the cross-cultural

comparison were hardly a priori, since they were heavily influenced by

t.:11.2 fact that half of the data had already been analyzed and previously

1.1)11.slied. so-callec: "d:1:2mmas c7:perim2nt" had been carried out

:7ev::-al years earlier with two samples of Soviet sixth-grad 27-s (Bran-

:..n5renn2r, 1.97, 1970a), on dra,:h from three 1-iferent boarding schools

the other fro71 three rez,ular day schools in the same or

necghborhoods. The responses of the Soviet children were con-

nacA with those cE taeir agemates from three American schools.

The experimental results were consistent with the major hypotheses

proposed for those investigations. Three dealt with the cross-cultural

contrast between the Soviet and American children, the remaining four

with differences anticipated within Soviet society between pupils

attending boarding school vs. day school.
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In the former category, the first. hypothesis was based on the

strotv, emphasis accorded in Soviet uphrin::in, both in the home and in

the school, to the the velopment of conventional virtues such a; obedience

and propriety (Bronfenbrenner, 1962, 197011). It was therefore antici-

pated, and strongly confirmed, that Russian children v.ould obtain

markedly higher scores under all three experimental conditions. Indeed,

there was not only a marked difference in mean score between the Soviet

and American samples (averaging from 12 to 15 points), but scarcely any

overlap in the two distributions.

The second and third hypotheses took as their point of departure

the fact that in the U.S.S.R., in contrast to America, an explicit

effort is made to utilize the peer group as an agent for socializing

the child and bringing about an identification with the values of the

society (Dronfenbrenner, idem). On this basis, a differential

-03.t_tern of. response to the o :zperinental conditions was predicted

for American and Soviet children. The former were expected to obtain

their hillest score z-:dult3, the lowr.,!st. when told

that their answers would be seen by their friends, with the base condi-

tion falling in between. In contrast, Russian youngsters were ey.pected

to react similarly to pressure from parents and peers, in each case

shifting their responses in the direction of claimed conformity to con-

ventional moral standards, and thus scoring lowest under the base

condition. In terms of difference scores, the Americans should obtain

a significantly higher mean on A-P, the Russians on E-B. The results

were in the predicted direction, but reliably so only in the case of

the E-B score.
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In approaching the Soviet-Israeli comparisoa, we aaticipated dif-

rorences very similar to those obtained in our earlier comparison in-

volving the United States. Thus it was clear both from the reearch of

others (e.g., Eisenstadt, 1951, 1967) and from our own explorat:ory in-

terviews and observations that, especially in comparison with the U.S.S.R.,

Israeli society was essentially Western in orientation. Its values

were certainly less moralistic and more pluralistic, and child rearing

practices appeared to vary accordingly. There was every reason to ex-

pect, therefore, that Israeli children at least those raised in the

family as against collective settings -- would exhibit a pattern of re-

sponse similar to that of their American asemates. It follows that

the three hypotheses bearing on Israeli-Soviet differences in the pre-

:-.ent study were exactly parallel in form to their predecessors in the

P.erican-Russian comparison. The only change is the substitution of

the adjective "Israeli" :or "Amerinz7.n. Specifically:

1Hpot:ne,,Ls T. In comparison with Soviet youngsters, Israeli children

711 obtain !unificaat17 1, :-J .. scores en conventional morality ul:der

all three e::perimental conditions.

,;77-othesis IT. Israeli pupils will show a greater discrepancy in

ro-,ponse to pressure from adults vs. peers, with a higher score under

the former e:-:perimental condition than the latter.

Hypothesis III. Whereas Russian children obtained their lowest scores

under the base condition thus producing a significant and positive E-B

difference, for the Israeli sample the average score on the base condi-

tion will fall midway between the other two, with the result that the

E-B difference will approach zero.
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Given the fact that we had already seen half of our data, all

three of the foregoing hypotheses would seem assured of a high prob-

ability of support. We therefore hasten to rossure the reader that,

for two of the three hypotheses, the results not only (ailed to support

the predictions, but came out exactly opposite in direction. The

source of the error turned out to be not methodological but substantive:

the mistake of equating Israeli society with American, or -- for that

matter -- with any other.

But we are getting ahead of our story. We have yet to consider a

second set of hypotheses bearing on the differential impact of up-

bringing in the family vs. the collective. Here again, half of the

data were already available to us: namely, the comparison of reactions

to social pressure on the part of pupils from Soviet boarding schools

vs. day schools. Eut inferences to the corresponding Israeli contrast

betuaE-n kibbutz- vs. faly-:::2ared children proved equivocal. Au under-

standing of the difficulty requires a brief account of the derivation

of the general bypoLl to the boa ding vs. school

contrast in the original study. This hypothesis had been developed in

the course of previous research on sociali=ltion in the American family

(7,ronfenbrennar, 1961). The underlying assumption was that czliosure to

divergent influences in the course of growing up makes it easier for

the child to resist pressure to conform. Thus, a child who has been

brought up by a single socializing agent (e.g., one parent instead of

two) is not only likely to become more dependent but also more anxious

at the prospect of differing from his sole source of emotional support.
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In contrast, a child raised b more than one upbringer is more apt to

learn that you "can't please everybody" end that deviation dcus not

jeo)ardfze one's major source of security. As a result, the child

reared by multiple agents may not subscribe as fervently to his up-

bringers' values but is more likely to remain true to his own views,

whatever they may be, when these are subjected to pressure for chane.

The contrast between boarding school and day school W7S seen as

an opportunity to test the impact of what might be called pluralistic

vs. monistLc socialization at yet another level. Pupils in Soviet

boarding schools are subject to a highly homogeneous pattern of

socialization with minimum exposure to e:araneous forces. In contrast,

children at)Lending regular day schools in the U.S.S.R., as in the

Sra:-.s, go hoe after school where they are subject to strong

T-7,mily influences. As a result they are given substantial e::posure to

._Jo rather diferenc sys:Lcs of socialization instead of only one.

Within this frame of reference, four hypotheses had been formulated

tested in the origin__ ::udy (3ronfenbreaner, 1970a). First,

children raised primarily in a single socialization setting (i.e., the

boarding school) were expected to show stronger adherence to conventional

::.eral values than their agemates attending regular day schools. Second,

given the fact that in the Soviet boarding school the peer collective

is relied upon especially heavily as an agent of discipline, the dif-

ference in reaction to pressure from adults vs. peers should be even

smaller for children raised in that setting than for those being

brought up in families. In other words, the boarding school pupils
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reac!:. to pressure froze peer i.i tb wn.; as they react to

n-zt',uc Lro:1 edultn. in statistical teriu,, the _A-? cliLicrence should

be closer to zero for beardin than for dzy: school children. Third,

if, as hypothesized, children brought up in a single socialization

seLtin are not as likely to develop their own, internalized norms of

behavior, then the boarding school pupils should obtain their lowest

scores, i.e., be most ready to deviate from conventional moral standards,

under the base condition, when their answers will not be shown to anyone

they know. Again, in statistical terms, the E-B score should be

'higher for children reared in boarding schools than for those brought

up in their own homes. Fourth, these differences within Soviet society,

while significant, should nevertheless be smaller in magnitude than the

differences between the U.S. and the U.S.S.R.; in other words, inter-

cultu-ral variation should exceed intra-cnTtnral. By and large, the

selLs .;nve s'''ort to :711 four hypoLhe,

Can Ye e::pect the same four reiaLloa. to obtafe for the con-

chilTh:er isad in ihe a

Y.he answer to this questio:L hines oa the -validity both of the under-

lying theory and of the analogy between the two pairs of settings in

each cDuntry. Even if we assume that exposure to a single rather than

two or more socializing agents or contexts does increase the child's

susceptibility to social pressure, is it correct to regard upbringing

as less pluralistic in the kibbutz than in the family? In discussing

this issue with experts on kibbutz education, we learned it was a

question on which reasonable men can differ. There were those who

argued, and cited historical documentary evidence, that principles and
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hods of kibbutz upbrinin,i; kzd their roots in socialist and cor7mlJnist

ideology and practices; for c,zmple, Lhe uork of :Thkareno (1952, 1955),

on which much of Soviet collective upbringing is based. Thus, the

distinctive features of the classroom collective in the U.S.S.R., in-

cluding the subordination of individual desiros to group goals, group

cohesiveness, and group criticism were also to he found, to be sure in

a less intense form, in the 1::,:vutsa,' the childrens' peer group the

kibbutz.

The counter-thesis, sometimes (.)fered by the very same kibbutz ex-

perts, stressed the divergent course of socialist ideology in the

U.S.S.R. and Israel resulting in marked differences in the theory and

or-ctce of collective upbring.ing in the two countries. In the Soviet

edecnional system, it was argued, the individual has significance only

m2ml.r of a collecLive. In the kibbutz, uhile collective goals

value:; re:uu: o?izFons of the individual are

also oroteoted, Jiuded supported, =C1-1 C13 they are in the rest of

"f.:;T* c1C.1(Ircta hev more e::tgamive con-

tee to with their oarents than do children in the Soviet collectives,

the influences of parents may pull in different directions from

Co.c.F,e of the matapelet and the peer group. As a result, kibbutz

children, in reacting to social pressure, should exhibit a pattern more

closely resembling that of other Israeli youngsters than of Soviet

pupils, including those attending boarding schools.

These differing conceptions of Israeli reality lead to alternative

sets of hypotheses regarding the results of our experiment. One set,
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st-Lessin:, the continuity in the theory and practice o collective up-

b---ining in Soviet co=unist. society on the one hand and in the Israeli

kibbutz on the other, predicts a pattern (,f diJierences between kibbutz-

and family-reared Israeli children similar to :1-at previously found for

the contrast between boarding and day school pupils in the U.S.S.R. The

second set of hypotheses emphasizes the commonality of values and

methods of child rearing within Israeli society and hence anticipates

little difference in reaction to social pressure on the part of children

raised in the family vs. the kibbutz. It is clear that the two sets

of hypotheses are mutually exclusive and reflect different assumptions

about the empirical realities of socialization in contemporary Israel.

In the absence of definitive data we shall arbitrarily state the first

set only, which presumes an analogy between the family vs. kibbutz

comoarison in Israel and the day vs. boarding school contrast in the

1-foothesis TV. In Israel as in the Soviet Union, children raised

T)-imarily in collective settings will show greater conformity to COD-

ventional moral values than their agemates growing up in families. In

terms of experimental measures, this means that the mean for total

ore across all three conditions should be higher for kibbutz children

than for those brought up in their own families.

Hypothesis V. In Israel as in the Soviet Union, children growing up

primarily in collective settings should tend to react in the same way

to peers as to adults. In statistical terms, the A-P difference should

be smaller for kibbutz-reared than for home-reared children.
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Pvaothesis Vi. In Israel as in the Soviet Union, children growing up

primarily in collective settings should be most likely to claim con-

formity to conventional moral values when told that others, either

adults or peers, will know of their answers. In statistical terms, the

E-B score should to higher for kibbutz-reared than for home-reared

youngsters.

Hypothesis VII. The difference across settings within each society

should be smaller than the differences between countries.

The last hypothesis is included to complete the parallelism with

the previous comparison between the U.S.S.R. and the United States.

Statistical Desian

In both countries the basic research design took the form of a

Latin square with experimental treatments constituting the three rows,

classrooms appenrn:; in the coumns, and test: forms assiaed with the

restriction that each form appear only or.ce in each column and twice

in each row. This basic pattern was repeated four times in each sample,

twice for setting (fa::,1.. vs. collective) anJ twice for sem (boys vs.

;irls). In the Soviet Union six sixth-grade classrooms in the vicinity

of :Moscow were used in each setting for a total of 353 children; in

Israel nine ade classrooms were used for each setting for a

total of 400 youngsters. The kibbutz sample was selected so as to insure

equal representation from each of the three major kibbutz federations;

the children from the family setting were drawn from schools in pre-

dominantly middle class neighborhoods in Tel Aviv.
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In order to equate for varyin numbers of boys and girls in each

classroom, the cell entries used for the primary analysis of variance

we; .e the mean scores obtained by all boys or girls in a given classroom

under a particular experimental condition. In this mixed model, class-

rooms and forms were treated as random variables, and culture, context

of upbringing (family vs. collective), experimental treatment, and sex

of child as fixed effects.

For interpreting the results, the reader must bear in mind that a

high mean score signifies a reported readiness to conform to conven-

tional, adult-approved moral standards; a low score indicates readiness

to engage in the mischievous or anti-social activity being urged by

the peers described in the item itself. This does not mean, however,

that the behavior in question is necessarily approved or disapproved by

the particular adults or peers 41-10 supposedly get to see the child's

responses under the exp-ori.:entel condtions. Indeed it is Co.e purpose

oc the experimental procedure to reveal to what extent and in which

direction the zldulL: %;orld, as he se :s

do in fact infn influence his responses in a given situation.

Results

Table 1 shows the mean scores obtained by children from each

country and setting under each of the three experimental conditions, as

well as the total score across the three conditions, expressed as an

average. Subsequent tables present the meandifferences and accompanying

Insert Table 1 about here
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sl;nificnnce levels bearing on the several hypotheses. Thus Table 2

nhs means, mean differences, and signiacance tests relevant to the

cuestion of whether children in the two societjes and the two upbringing

settings varied in their general tendency to conform to conventional

moral standards across all three experimental conditions. Since re-

liable classroom differences in total score wee found in both countries,

the appropriate error terra used for testing the two main effects and

their interaction was the mean square for classrooms within settings.

Insert Table 2 about here

Turning first to the cross-cultural comparisons, which appear in

the last column of Table 2, we find clear support for hypothesis I that

the soviet children are much more prone to subscribe to adult-oriented

Tsrleli counterparts. This dl f obtains

in nth 17amily and collective settings, but, as indicated by the reliable

rection e.7fect appearing in the lower right hand corner of the

.c.rU7-_,, it 1::::7L2-c 1..1 the ip::.tor coo La7:t 'c.han in the former; in other

%;orts, the tendency for Soviet you ngstc.cs to outdo their Israeli age-

mat2s in giving moral answers was especially marked among the children

raised in collective settings in the two countries.

With respect to the overall influence of family vs. collective,

although the main effect (bottom entry in Column III) is significant,

it is critically qualified by the above mentioned interaction. As we

see in the first column of Table 2, Israeli children, in contrast to

their Russian counterparts, showed no difference in score as a function
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of upbringin:; setting; whethr raised in the hihhut:: cr at home, they

responded similarly to the series or The effect of family

APPE:;DIX D

vs. collective upb:inging was further qualified by se :: of child. An

additional analysis of variance (not shown) revealed that a significant

difference existed in both countries for girls but not for boys; that

is, girls raised in a collective setting conformed more than those

brought up at home. This means that the results of our experiment pro-

vide support for Hypothesis IV, but for girls only.

It is instructive to look at this same interaction from the view-

point of sex differences. It signifies that, in both countries, girls

exceeded boys in conformity, but only when the children had been brought

Up in a collective setting. Ilhether in Russia or Israel, daughters

reared at home did not differ significantly from sons. In other words,

in both countries, se:: diaecences in conformity were greater for child-

ren reared collectively than for those brouht up in their own families.

In Tables 3 and 4, analyze the effects of experimental treatment.

Since these anpear in the three rows of a T,atin square design, the

appropriate error term Used was the discrepance or residual mean square.

As already indicated, the two degrees of freedom for rows were broken

up and analyzed separately. The first was the difference between means

under the adult and peer conditions, shown in Table 3; the second, the

shift from the base condition to the other two, documented in. Table 4.

Insert Table 3 about here
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The data of Table 3 do not conform with our ex7ectutions. Contrary

to Hypothesis II, which predicted a siyuicant shift for Israeli

children in moving from adult to peer conditions, the first three A-P

differences in Column I, while slightly positive, were all non-siLLnifi-

cant. More critically for our hypothesis, they were statistically in-

distinguishable, both in sign and magnitude, from the corresponding

scores for Soviet children shown in Column. II. Consistent with this

fact, none of the associated cultural differences in Column IV was re-

liable. Hypothesis II must therefore be rejected.

The results presented in Table 3 are similarly negative with re-

spect to the contrast between family and collective upbringing. Whether

they had been brought up in family or collective, neither Israeli nor

Soviet children differed in their ways of responding to pressures from

.-Aults vs. peal's. ilyT;ohc-3is V 1,:lust therefore ba rejected.

Hone of the foregoing findings was qualified by sex of child; that

is, the results were negative for both girls and boys.

In summary, the results for the A-P score contradict the relevant

Hypotheses (II and V) on all counts. The expected differences both

across culture and setting failed to appear. Instead, such to our sur-

prise, the pattern of response for Israeli children was identical to

that previously exhibited by Soviet youngsters; namely, for both groups,

changing the source of pressure from adults to peers did not produce

any change in response. The unexpected similarity between Russian and

Israeli children is all the more remarkable since in most other societies

in which the dilemmas experiment has been conducted, changing the source
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of pressure Ila(i produced a sihificant shijt, with higher scores occurriEr;

unei: the adult condition. Tire finding that Israeli and Soviet children

sha-7e. the same aL:7pical response pattern falggests the existence of some

com7on feature in their systems of socializ;!tion. We shall give further

consideration to this possibility in discussion to follow.

Results contradicting another initial hypothesis appear in Table 4,

which deals with the remaining difference score, that between base con-

dition and the two experimental conditions taken together. The pattern

Insert Table 4 about here

for Israeli children does indeed depart from the Soviet profile, but not

in the expected fashion. Consider first the combined means shown in

3: in terms of cur theoretical analysis, the mean on the base con-

dita for Israeli child:en uas e:,:pected to all uidway between the

adult and per conditions, with the E-B value approaching zero. Instead,

it was in the base conditin that Israeli children obtained their

highest score; far from being :eero, the E-B difference was reliably

negative, thus standing in sharp contrast to the significant positive

value of the corresponding score for the Russian sample. In substantive

terms, this means that whereas Soviet children were most willing to say

they might deviate from conventional moral standards when told that no

one else would see their responses (except, of course, the investigators),

it was under this same condition that Israeli youngsters gave their

most moral answers. Moreover, in this respect the Israeli children dif-

fered not only from their Soviet counterparts, but, as we shall see,
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;Fro-.71 children in virtually every other society in x:ilich the dilemmac

exporim,nt has been carried out. Hypothesis III must therefore be

rejected.

As indicated by the last entry in Column III, bcriever, there, as

expected, was a significant main effect associated with the setting in

which the child was raised. In both countries, the tendency to give

more moral responses under social pressure than under the base condi-

tion was greater for children brought up in collective settings than

for those raised at home. The data thus support Hypothesis VI. An

odd_tional analysis (not shown) revealed that this trend was particu-

la.-ly marked for daughters. In both countries, it was girls raised in

the collective who were most likely to shift their responses, when

nrcater.e(3 with social exposure, in the direction of conventional moral

st;Inrds.

Finally, c'IaLa :.;own in la':;les l-4 lend support to hypothesis

VII. In -,enl!ral, it is clear that the overall cultural differences

SuveL childrea in their claimed con

to conventional moral standards are of far greater magnitude

Lhaa the within-culture differences associated with upbringing setting,

sex, or e::perimental treatments.

Discussion

To illuminate the interpretation of our results, we now present

them in the context of data from other countries in which the same ex-



APPENDIX D

Lronfenbrenner 71

insert Table 5 about here

Perimcnt has now been carried out. 3
The cross-cultural finuin{;s are

shown in Table 5. The countries are listed by rank of the average

total score (Column I) obtained by the children in each sample across

the three experimental conditions. The fact that Russian youngsters

lead the list, whereas both Israeli samples are in the bottom third of

the array, dramatizes the magnitude and social significance of the con-

trast in response by the children of these two nations. The reader will

also be struck by the clustering of communist nations at the top of

the distribution. In a forthcoming publication, Garbarino and Bron-

fnnbrenner (1975) examine the relation, across 13 countries, between

the aver a.2e to.:(al score obtained in the dilemmas experiment and an index

O f feco-polit-ical_ plural ,''c d:A-elope:I by Vincent (1971). The index,

(Inrived from a factor analysis of the political characteristics of 121

e:,Lion-:;tates, is 1):,serj cn p:csance of co:-ItItutical

limita::ions on the executive, competitive elections, freedom for



APPENDIX D

;ronenbrenner

onpositional parties, etc. The correlation between the two r:-3:;u,.:es

yas n significant -.59; in substantive terns this reens that the less

pluralistic the political structure of the country, the more

are its school children to subscribe to conventional morel values.

The contrasting position of Soviet and Israeli children in this

cross-cultural perspective underscores the unequivocal support ob-

tained for Hypothesis I. Russian youngsters, whether raised in family

or collective, clearly conformed to conventional moral values in far

greater degree than their Israeli counterparts.

With respect to Hypothesis II, however, Soviet and Israeli children

not only failed to differ as predicted, but, as evidenced in Column

1V of Table 5, exhibited a characteristic in common which distinguished

then ire :.1 their agemates in all the other countries in which the e;:peri-

Lent hns bOOP condoctcd. S?ecificnriv, the A-P .;CC -._o both countries

yere the lowet. in the entire ilisribution. In oLher ,:ords, both

ussia and Israel stood out in the tend. for children to respond in

the s .7,/ to pre:::;ure fro: ?2:.rs as to pressure iron t:dults.

How is one to understand this une;:pected result? With thP benefit

of hindsight, we came to the realization that both the Soviet Union

and Israel share a common characteristic as societies which distinguishes

them from the other countries in our international sample; namely, both

exhibit an overriding national concern involving all segments of the

population, including both old and young. In the case of the U.S.S.R.,

an uncompromising and ever-present communist ideology binds children

and adults to the sane set of ?olitical and social beliefs and behavior
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[:tctrns (EronEenhcenner, 1.701)). In 715ra1, 1:0u,ltry ec=itted to Cl

11ierin', set %-dues a pluralisie syste,.1 ,,;overa-

E,,!,:, the uni.fy4a:-; :,sue has huen one of national survival.

This nattern of socio-political similarity, thou.:ca admittedly

no:lt hoc in its derivation, permits a -reconciliation of the paradoxical

performance of Israeli and Soviet children in the dilemmas experiment.

While the sharply contrasting ideologies and social systems in the two

countries lead to a marked difference in conformity, with Russian

youngsters being much more ready to subscribe to conventional moral

values, the fact th,t in both countries various segments of the society,

including old and young, are united in a single overriding national

co=itment (albeit quite difEerent in each) creates a situation in

which social pressure from peers acts in the same direction as social

`re

In su=ry, the interp,7eLntion of 0,.1r parado::ical results leads to

the forulaon of a new hypothesis; nciclely, the discreuancv between

1-1,1 Tr- - by ners is

, to he sr!alle>t in Lhose societies which are characterized by an

national concern involving all se-;ments of the nonulation.

':hs hypothesis was not anticipated in our study and hence requires

cross- validation in further research.

Cur third cross-cultural hypothesis also suffered a sharp reversal;

contrary to expectations, Israeli children obtained their highest

scores under the base condition; that is, they gave their most moral

answers when told that no one they knew would see their responses.
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:recver, as cnn be sen fro: to !Addl.° 1 col u::::1 oi. TLilLo

s;ael t_1: only coult.ry in . :hick LhLs ,)nt.tern occilrred. in

all other nations, children gave most conventiorEA 7.!orni responses

uhen threatened with social exposure to adults.'

In seeking an explanation for this anomalous pattern of re ponce,

we were led to a consideration of parental expectations and patterns

of child rearing in Israel. A dominant theme in Israel, even before

the establishment of independence in 1947, has been strong readiness

of the early settlers and, to a lesser degree, tha present settled

population to undergo a personal "change." They held the conviction

that so7,7e aspects of the Jewish self-concept and patterns of relation-

f1.1,)s to otll-s lad been a p7o,luct of long centuries of vootlessness

c,nd lac% of in.lopend-.noe i Galut" o. 'ExTe' nnn

vn-Hes cane to be scorned r:ni des;_seJ; a Galut Je%; y:es seen in stereo-

type ma one ullo 0^ 1:011 ib nelf-nbne nt;.on, 7_ac7.7. ny self-confidence

-n2_ . bes foud d;f7icuj.t to under-
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the f;uppc)sed Of iurope %ho .:re e::ecuted

by the ds. The literature and lore of. contemporary Israel ;;lorifies

the creation, afte centuries of nubju'gation, of Jewish self-lefense

oranizaLions, culminating in Hashomer, Haganah, and the present Israel

Defense Forces. inc history the Israeli lives by today stres3es active

resistance to oppression, as exemplified by the uprising of the

Maccabees, the defense at Masada, and the struggle for independence of

the past several decades. In the economic sphere, there occurred an

assertive adoption and innovation of new techniques and new social

structurcs, such as the moshav and the kibbutz. Hew trade union forms

and innovative social security policies were evolved, Creative, dif-

ferent, non-co aformistic ways of achievement have become the e::oected

and the norm.

The sc. to tccoae chncl.ftt of

.;od graces of others. S,:bservenee wor; frowned on, ncyl their

ciiJreri anq yo.:.h were ::-:ccraed to irlf:eplenc, f:-.70:71 the parents

1(..)57), deal i the act ran. alert, n,Jtonomos

child. The parents did nor intend to create rebels, but they id wel-

signs of independence and self-a3sertion in their children. Feeling

that they themselves were still products of the Calut, they were more

or less tolerant of directions the children set, even if they could not

always follow or understand.

In recounting the symbols men live by, the concept of the "Sabra"

or young Israeli, born not in the Galut but in Israel, serves as a use-

ful example. This native-born Israeli is considered to have the same
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characteristics as the fru5t of the cactus, the Sabra: hard and

p-,:ickly outside, soft apd suecL iaside. Rn:;ardless of the correctness

of :he analoy, it does serve to illustrate the concept held by parents

and the self-concept of the chilren. Tsraeli :young' stars are not

especially conformist and their parents seen to enjoy this quality 5.1-1

ne-a, feeling; it to be the best equipment they can give to the neat

generation. The concern for the autonomous child, especially prominent

in the kibbutz, has permeated contemporary Israeli culture (Tsur, 1972).

It is suggested that the results of the dilemma en:periment in

Israel can be understood against this background. Parents do not want

their children to be "plastic" or "soap," to IiL-a a current Hebrew

phrase, and children are not: intimidated when told their parents will

1:ao-i what the arc doin-, On contrary, we suspect they believe

paren 1,:e then to be indenendent. Evidence in sueaort of

ths CC7C:F, 'ram a cross-cultural study currently bein

u:12,ucted th,- authors on children' parc2ptlions of the rotes of their

Lzinj, r)aents are described as cacouro'jiay,.

autonomy more than their cc:unterparts from the other cultures studied,

:hi.ch include the U.S.L\.., Great Britain, and Switzerland.

Another possible interpretation of our results is that Israeli

being told parents will know, adopt a posture of self-

assert:;_ve, even aggressive, defensiveness. A term current in Israel

is that of "davkah," which connotes a kind of negativism. A person

when pushed might do just the opposite "just because." This interpre-

tation reflects non-conformism toward parents, while our first ex-
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blastion. enco,Jra by 1-rcs. ihtcr-

praLi(Ins noL he LuLuily c=lusivn,

In another part of our research, Israeli leachers were asked to

fill out the cljleuma items as they would their pupils to answer.

Their responses '.:ere peer-oriented, little dif::ereat from the children's

0;:a answers. In contrast, Soviet teachers had endorsed the conventional

moral alternatives. When Israeli children were also asked to state how

they felt their teachers would like them to answer, they selected more

adult-oriented alternatives. Thus teachers' expectations were actually

more peer-oriented than children perceived them to be. This may re-

flect the ambivalence of adults as well as of children about the role

of indeDenclenca in the youn:--, -- independence even from the adults who

2o7.tor this crion.tation.

em t!1i po'.nt of Soic-t and js.7;,eil chili CCi ore

to he ti-1(.e nJucts of c,csinlizaton Dy The Soviet child

r:orr!ilstic values, but the Israeli child, in no

ler,s c! .![;roe, also !.erns to conform, parado:-:icelly, in the direction of

nn-conformi.ty to authority. Peter Kelvin, in a perceptive discussion

c:ad conformity, speak directly to this phenomenon:

'"The paraclo:: is this: socilzation, in the broadest sense, consists

learnin3 the norms of one's society and coming to conform to them;

however, one of these norms and a very fundamental one, is the norm of

non-conformity" (1971, P. 217).
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Eronfenbrenner (1970b), in contrasti Soviet American apProaches

to uoliriaL;iag, sugested that the Russia:th have Ci.t0 too in :Lib-

jeoting the child and his peer group to conformity to a single set of

values imposed by the adult society" (P. 1(6). The results for Israel

reflect no less involvement of parents in the child's world, but an in-

volvement which reflects peer-oriented values, stressing autonomy from

the pressure of adults.

In summary, in their response to social pressure, Israeli and

Soviet children appear to differ in a manner that reflects the dis-

tinctive fundamental values of each society. In the case of Israel,

childhood is thought of as a time of mischief and adventure which pre-

pares L.:12 young person for n i adult role emphasizing self-confidenze

uhereas, in the Soviet Union, childhood is a time for

the discipliae and chociierce required Ly cc=unTst

(.1.r -,".-. :'.rills r-"7 cao f;i:;nil'j.cnnt: r.-la,rre, both r,oc..=.,:f!; me

E-1:; ILL c (fo. L'z^ most.

to c-17 c:EccLI, o collo.ctiv 112-

e ta..)Le of a n2ativ3 conclusion. The ex.-

n:.!ction that children raised on the kibbutz would e::hibit a pattern

of ri,sponsa smilar to that observed in products of Soviet up-

bringing is clearly unsupported. In their reaction to social pressure,

kibbutz children were far more similar to their compatriots raised in

conventional families than to Russian youngsters, whether attending

boarding schools or day schools. Yet, the contrast between familial

and collective upbringing showed some continuity across the two
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soceties, especially for girls. The tendency observed in the

-or collectively raised children to conform more to conventional values

;as also evidenced in the Israeli kibbutz, hii for females oal.;. In

both ccuntries, the tendency to give more moral responses under threat

of social exposure was greater for children raised in collective settings

than for those brought up at home, but, this trend was stronger for

girls thLn for boys. Looking at these same findings from the view point

of sex differences, in both societies the tendency for girls to exceed

boys in conformity was found only among children raised in collective

settings and, in these settings, tended to increase under threat of

social exposure.

From one persoective, the foregoing findings lend support co our

-;eneral hypothesis that the effects of social pressure will be greater

for children brought up primarily in a single socializ.ation setting, in

case a collective, thai-1 for children raised in tx.o co::........., simul-

ecrusly; i.e., family and sc;lool. For what our results tell us is

t cl.dtural diff,.:!recico: (1*ffeces, e;:Zects Co_. L:iretened

social exposure were all greater for children raised in coll.ective

settings than for youngsters brought up at home. But these same results,

ed at another way, indicate that the effec::s of fam.ily vs. collec-

,-ive upbringing vary by culture and sex of child; specifically, the

impact of the setting contrast was mlre powerful in the Soviet Union

than in Israel and greater for girls than for boys. ?Thy should this be

the case?
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Addresing first the c,ualifying factor of culture, we be,;in by

uuLug that the Israeli kibbutz cud the Soviet bo2r:1in school, uhile

both involving the children's collective in th( primary s:,ttirt::; of up

bringing, differ significantly in the exteA to which the family also

plays a significant role. Thus children in Russian bonrding schools

visit their parents, or vice versa, only once a fortnight, whereas in

the kibbutz, youngsters see their families for extended periods every

day and engage in extensive interactions with them. The effect of all

this contact is reflected in patterns of parent-child interaction. In

a companion study (Devereux, et al., 1974), the subjects of the present

research ware asked to describe the frecuency of various parent behaviors

in the nn'ceres of both affection and discipline. Out of twelve vari-

showed no difference for families of kibbutz- vs. city-

P,oth roue:; no.' their ?prents as curl i.y supporiv2,

h cjfy :71lc2s prcei,!ed :1!:; eercisi7 7ze:_lter

Ti sum, it is clear that-, in te-7ms 0: family involvemn, the

0 1.2::Z thn

soviet boarding school. lind.er these circumstances, it is not surprising

the the impact of family vs. collective upbringing on children's ro-

actioas to social pressure was greater in the Soviet: than i;t the Israeli

saple.

The tendency for mode of upbringing (family vs. collective) to

have a greater impact on girls than on boys does not invite as ready

or reliable an explanation. To be sure, there is evidence from experi-

ments on social compliance (Asch, 1956; Kilham & Mann, 1973; Sheridan

& King, 1972) that female subjects are more likely to conform than
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OP 'j (1.1 eThern 1'00) hnvo docu-

::ented (!iffernces in se. !ntintion pic t crs to::1rd b;)ys ;Ind iris con-

s ent w[th the devel o:n a o 7-eater :;ocial (-!p-,:nfr..nc.7 in the female.

For example, in our earlier study oE kibbut;: child rearirw, patterns

(DPvereux, at al., 1974) it was shown that Libbutz boys were exposed

to the influences of both father and mother somewhat more than kibbutz

girls; hence, for boys, the kibbutz socialization setting may be more

pluralistic. But in the absence of direct evidence relating child

rearing antecedents to response in the dilemmas experiment, any con-

clusion must remain purely speculative.

In conclusion, our attempt to examine experimentally the effects

of social pressure on children from two societies, Israel and the U.S.S.R.,

;ith widely contras:i ;,istems of child rearing both between and within

the two cult!::e.;, If; to rvcrnl. O cur oriinal hypotheses

:)n!: also ne.aocl n,er csis. In the first cateory, the mar7,:dly

:aater con7or:-.1icy of ov;p;-_ vm:nsters is consistent with the

pro7)osition that the plu-zalistic the political structure of a

socity, the rore likely are its children to subscribe to conventional

natal values. An une:,:pect:!d finding of similarity of reaction to pressure

7-cm peers vs, adults on the part of Israeli yonasters led to the

formulation of a new hypothesis that discrepancy between, norms or be-

havior held by children and adults is likely to be smallest in those

societies which are characterized by an overriding national concern in-

volving all segments of the population. A comparison in both countries

of children reared in family vs. collective settings yielded results
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1-!rally consistent vith our ti. sin that you :tel7; hr--:it up pri-

v.lrily 1r.?- :' sin7,1e sett in:; r-or7 nu.;oe;Itibte to social

pressores than children reared 1 . 1.11tipic (ont,cy:t!: within altd

the family. The tact that the impact. of (..(01eciv vs. lemily influence

was greater in Russian than in Israeli socioty was traced to the re-

latively greater involvement of parents in the lives of kibbutz children

as compared with Soviet boarding school pupils. Probably in part for

this same reason, kibbutz children, contrary to the stz;ted hypotheses,

did not exhibit a pattern of response similar to that found previously

for products of Soviet collective upbringing. -Lather, they behaved

their home-reared Israeli compatriots in :>howin:7; a unique reaction

to rassure; unlike children from every other nation in which

the ,,1.1e77.a-; ettperint has been carried out to date', they gave their

: :or-'1 reuonses un'rlar the base uhen PJ.!ithr their

, r .a(.;-; of thi.r 17'77,)" is

.:7")70Led 7:pha;fs placed in fs1"r1211 :oociety and

cn Lie iy and 7ad'.pendeace of

Sa on the Dirt Cl children and youth, an orientation that contrasts

ui.th the values and methods of upbringing in the U.S.S.R.

1u:: both recietis errler?e as succssfully inculcatia in their children

distinct4ve qualities that each highly prize.
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Gae exceptioa has come to our attention. in five reolica-

tions of she dilemmas experiment . :ith Canadian samples, one onrried

ou': by Geoffrey Mason in Victoria, British Columbia, also produced

lowezt scores under the base condition. Since we are not families with

th-. cultural background of the children, we are not in n position to

offer any interpretation comparable to that given for the Israeli case.
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T."..7.;LV., 1

Aver: i:,,.3ponse to !';ocH7

1.1.1,-,r the Three Expeiimcnt.:11 Ccnd:Ltoas

(Hi,",h score indicates adherence to con.v(-2nL:onal standards.)

Base Advlt Peer Total Score

Tsrael

Family

(Mean)

Girls 2.54 1.04 0.44 1.34

Boys 3.00 1.39 0.60 1.66

Both sexes 2.77 1.22 0.52 1.50

Collective

Girls 2.53 2.75 1.65 2.33

Thys 1.93 0.n) -0./1 0,7()

Lotft :---_,

i".:,.S.°..

.'-) 0.(Y.) 1.'',

1_2.2: 12.5) 13.26 12.34

ioys 11.25 17.03 11.33 11.57

::,r h sexi, 11.31 12./9 12.32 12.20

Collective

Girls 15.11 17.02 16.90 16.34

Boys 12.54 14.21 13.13 13.31

Both sexes 13.82 15.62 15.04 14.83
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noral Values, (Total cor) 1,y C.,ltu-,7f, ;:ncl r,,,tt;t13

(A hi 'her ;core confoiity.)

I 11 III IV

Israel U.S.S.R. ' Israel Israel
plus minus

U.S.S.R. U.S.S.R.
(Mean)

1

Family 1.50 12.20 6.85 -10.70**

Collective 1.56 14.83 8.20 -13.27**

Family plus Collective (Mean) 1.53 13.52 7.53 -11.99**a

min.ds Collc:ctive -0.06n.s. -1.35 2.57*c

Colin ffct i erece hatueer cultures

aow
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TABLE 3

Me Differences in Adult Minus Peer Conformity

Score by Culture and Upbringing Setting

I II III IV

Israel U.S.S.R. Israel Israel
plus minus
U.S.S.R.
(Mean)

U.S.S.R.

Family 0.70n.s. 0.17n.s. 0.43n.s. 0.53n.s.

Collective 1.18n.s. 0.58n.s. 0.88n.s. 0.60n.s.

Family plus Collective 0.94n.s. 0.37n.s. 0.65n.s. 0.57n.s.a
(Mean)

Family minus Collective -0.48n.s. -0.41n.s. -0.45n.s.
b

0.07n.s.c

a
Column effect: difference between cultures

bRow effect: family vs. collective settin3

c
Interaction effect: culture times settin3
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TABLE 4

Mean Differences in Ex-)erimental Minus Base Conformity

S :ore by Culture and Upbringing Setting

I II I II IV

Israel U.S.S.R. Israel
plus

U.S.S.R.
(Mean)

i Israel
minus

U.S.S.R.

Family -1.90* 0.60n.s. -0.65n.s. -2.50*

Collective -1.05n.s. 1.51* 0.23n.s. -2.56*

Family pluS Collective -1.48* 1.06* -0.21n.s. -2.54**a
(Mean)

Family minus Collective -0.85n.s. -0.91u.s. -0.E8*b 0.06n.s.c

a
Column effect: difference between cultures

b
Row effect: family vs. collective setting

c
Interaction effect: culture times setting

*p<
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TME 5

Dilemmas Experiment: Means for Experimaltal

Conditions in Various Cultures

I II III IV V

Total Score Base Adult Peer A-P

U.S.S.R.

Boarding 14.83 13.82 15.62 15.04 0.58

Day 12.20 11.81 12.49 12.32 0.17

Hungary 14.06 13.28 15.17 13.74 1.43

Czechoslovakia 9.46 10.36 10.38 7.64 2.74*

Poland 6.14 6.94 7.60 3.90 3.70**

Japan
a

3.76 3.77 4.62 2.90 1.72*

Canada
b

2.92 3.58 4.27 0.91 3.36**

Unst Germany 2.::33 1.79 4.43 2.26 2.17*

U.S.A. 2.22 2.43 2.96 1.27 1.69*

Isrncl

Kibbutz 1.56 2.26 1.80 0.62 1.18

City 1.50 2.77 1.22 0.52 0.70

rlolland 1.18 1.27 2.10 0.16 1.94

Scotland 0.40 1.31 1.77 -1.39 3.66**

Switzerland -2.09 -1.59 -0.76 -3.91 3.15**

aBased on two experiments.

b
Based on five experiments.

*p < . 0 5 .

**13 < .01.
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I. Introduction

Cultural variations in moral judgment and behavior

havf- posed a knotty theoretical problem for the student of

;human development. Cross-cultural studies of morality have

Ico=lonly remarked on. the complexity and diversity of values

Ito be found. across time and space (Robertson, 1947; Sidgwicli,

I ,
19b0, Ferguson, 1958)..

'ude that

II

17 ;One possible exception to this conclusion is the universal-

1- 't.ity of the incest taboo (Murdock, 1949), although even here.

One commentator has been led to con-
.

There is scarcely one norm or standard of good
conduct that, in another time and place, does
not serve to mark bad conduct.

(Meldea, 1967, p. 7)

.

11

-find. variation in the scope and applicability of the

=oral prohibition. In general, however, it appears that the

substance of morality -- i.e. the actual values and prin-

ciples of ethical conduct, or rules and of mores is deeply

imbedded in specific cultural patterns (Benedict, 1934).

When, however, we view cross-cultural differences in

:the abstract principlei of morality -- e.g. justice -- a

'more coherent pattern appears to emerge. Anthropologists

laze quick to point to the structural function of values end

the merits or a relativistic approach to morality. In this

view the most sophisticated and most primitive cultures

share common attention to basic human needs. As a result

APPENDIX E -
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value:. arc ce7ialyzed in termi: of tiwir Nnctional validiLy,

and in such terms are seen to be equivalont th.t3pite

differences in specific coatent (Goo±ian, 1967).

C"035

Some commentators have suggested an historical approach'

1

to =orality in which a pattern of evolutionary deveIonnent i

I I

is observed. This pattern is seen as the development of
i

ever. wider and more generalizable concerns with an ever ex--; 1

I

1
I

I

development is thought to be ever more abstract and compre-I

hensive moral principles and values (Myers, 1913). This

10 Ihistorical development is reflected in contemporary interest

11 I

in hierarchies and types in the study of morality. Modern 1

12 i_

theorists of a psycho-social bent have been predominantly of

pending range of social settings. The result of this

13
two orientations -- the cognitive developmental stage an-

t: nroach and the non-hierarchical type approach.

15
The cognitively oriented "stage" theorists of Piaget

16 i

(1932) and Kohlberg (1969) have added an important dimensiori
i
.

of coherence to the study of moral development but are not

readily amenable to the study of cultural variation given
j

their emphasis on essentially acultural invariaat seounces4

.This logical problem is compounded by cross-cultural empir-.

.

.

ical findings which are inconsistent vith predictions based

/
,

'on the stage theory. Although close correspondence with

,Piaget's model has been observed in studies of children frol,,

continental Europe (Lerner, 1947; Caruso, 1943; Ponzo,

i

;

i

1

1

!

I

;
.=

i

1956), the further one moves away from the European nainland
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in distance and culture, the more fr:quently are d,::pacturen

from or outright contradictions with th,, Piazetian

Eafrower(1935) reported cross-cultural differences in the

a ate at which stases develop in children. Boell-A (1957),

-
iDennis (1943), Havighurst and. Neugarten (1955), Mu (1950),

s

1

:.. ;

i

1

:Vac Rae (1554), MedInnus (1959), Morris (1958), and Durkin

,
i

t1959a, 1959b, 1559c) all provide evidence in some way con-i

7
.

1

J;mdicting;Piaget's model of moral develoiment as for the i

I 1
1

-most mart an invariant maturational sequence. Furthermore,

9 ;several
1

;several investigators reported findings of social class dif.1
I

IA t

. .t 1
1

1;ferences in the rate and pattern of moral development (e.g.
i I

,Harrower, 1935; Lerner,
- :

1937; Aronfreed, 1961). Kohlberg's, Is.
mco4,ritively oriented model -- in many ways an advanced coil-

s

-
t

ception when compared with Piaget's -- focuses on a similar

essentially invariant sequence of stages, but a sequence

:

,Znich is based on commonalities of socialization experiences:
i

1!
! I

and cognitive development. It is with this form of the cog--; 1

i

i

:nitive stage theory that we shall be concerned.

In contrast to the cognitively oriented stage theories:
I

i

i? a

,.:e may consider approaches employing a non-hierarchical

I

utroologe (Bronfenbrenner, 1962). While such approaches
!

!

are amenable to the problem of cross-cultural variation,

they have not been able to deal adequately with observed

coral hierarchies -- both in developmental and cognitive

It is also the case that operational mechanisms re-

1,1-,4ng sociocultural factors to individual socialization
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not bez.:n forLhcoming.

Inc! Furl Jac": of this cssy is to aUf!mpt thes,-

;inconsistencies in the study of cultufal variations in nor al

iu4--ant and behavior. In pursuit of this resoluLto
1

!propose first a model of noral development which aecommo-
;

5 !dates both the "stage" and "type" oriented approaches.

1

!

6 ;Secondly, we advance.a model of socialization capable of
1

7 ihandling our view of moral development. The essay then re-

8 Ilates our socialization and moral development models to a 1
t

9 1

.

I

:cross- cultural perspective, using historical cases to illusi

I

10 itrate the relation of large-scale social events and organ- 1

ff

i

11
1

1

lization to individual social and personality development -,i

12 I

!Particularly moral development. Finally, in order to pro-

Ivide a preliminary empirical test of our hypothesis we

t .

13

p*-000sean operational mechanism at the socioculturp1 level

if to account for cultural differences in moral judgment and

t
!

ibehavior.

17 II. A Model of Moral Socialization

The impetus to organize morality in terms of structural

1)
se: lama has been a strong one. It is present in nearly all

7c)
considerations of moral judgment and behavior, be they by

-philosophers or psychologists. We have pointed out that tuo

major emphases in modern psychological approaches to moral

develonment have been the "stage" and "type" analyses reore-

sented by Kohlberg (1969) and Bronfenbrenner (1962),

r.-spectively. Kohlberg's thcory postulates hierarchical



siLtL;es of reral reasortin:% which are h.-Id t.(;

'nxt.ricably tied to co;LaiLive inv!ri:Lnt in

o-de- and generated by the intecplcy of naLuration and gen-

eral environment:t1 experience. iohlbcri; defines six staL;,2.;

in the development of morality: Ipunis'oment aid obedien^,.

;orientation, " "instrumental relativist orientation," "i,- nter-

6 ;personal concordance or 'good boy-nice girl' orientation,"

7 I"law and order orientation," "social-contract legalistic.-

lorientation," and."universal ethical principle. orientation."

7
I (Kohlberg, 1972).

1

1

In contrast to Kohlberg'sstage approach, Bronfenl-Jrenner's

11 ; analysis (1962) describes five types of moral ju:gment and

1? behavior. These types include: 1) "Self -C'., Tented" in which;

; the individual is motivated primari'f by impulses of self-

;;-atification without regard for the desires or expectp-

. 5
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1

.
1

i

tl_ons of others -- except as objects of manipulation;
I

2) "Authority-Oriented" in which the individual accepts
i

rarental strictures and values as immutable and generalizes
.
,

1.: this orientation to include moral standards imposed by 1

i
1

t

Vi other adults and authority figures; 3) "peer - Oriented" in i

1

1;

which tl,e individual is an adaptive conformist who goes
1

.
along with the peer group which is largely autonomous of i

adult authority and ultimately of all social authority, and
;.

in 'which behavior is guided by momentary shifts in group

oninion and interest; 4) "Collective-Oriented" in which the

Individual is committed to a sct of enduring group goals



S

6

7

3

.9

10

11

13

17

which talc pek:cedence over individual desires, obligations

rnd interp2rsonal relationships; 5) "Objectively-Oriented"

in.vhictk the individual's values are functionalll- autonomous

i.e. they have arisen through social interaction but are no

longer dependent, on a day to day basis, upon social agents

and application -- and in which the in-for their meaning

Idividual responds to situations on the basis of principles

`rather than on the basis of orientations toward social

(agents. This social-psychological scheme, however, lacks a

'developmental dimension. The process through which a person-
.

or a group arrives at. one or another orientation is not
. .

speclfied and remains unclear. Nor is it clear whether one

tyneeuerges from another, or whether there is a typical

sequence of types in development. .

1

models -- the "stage" and %yp°" approaches -- through a for-

!

'mulation which incorporates both developmental and social
A

components. Thus, our view complements the Kohlberg approach

in that while his view emphasizes the common features of -!

social environments and institutions across and within ctl-i

tures, our view focuses on the differencei. It represents

in a model which includes a logical and developmental hier-i

This paper attempts a reconciliation of the two major

6
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t

;

an attempt to place the earlier analysis by Bronfenbl-enner

archy. In short, we propose a socialization model for moral

development. Like the Piagetian-Kohlberg model, this formuL

lation envisages a series of lacrarchical stages but vi-ws
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is

Ole hierarch; not as the pro3qc:t of univert;ally ir.xanent votiva-

tional forces but a.s an interaction betvoen aturin;,, capacities

and motivations of the child, on the one hand, and particular

characteristics of his sociocultural milieu, on the other.

In general, we envision three developmental stages, the

,order of which would be the same for all persons and cultures.

At the "bottom" is en essentiaL.y amoral pattern in which

some sort of primary hedonic orientation is the organizing

,principle. This is clearly an ethic of self-interest, of

pleasure-pain dichotomies, of manipulation and instrumen-

talities governed by no end other than self-satisfaction.

In terms of the two approaches considered above, this level

roughly corresponds to Kohl'oerg's Stage 0 and to

Bronfenbrenner's self-oriented type. In conventional terms1

such an- individual is "unsocialized;" he is in a sense out-

side the human community normatively, behaviorally and

psychologically. This level may be thought of as develop-

mentally "normal" only in the earliest period of infancy.

As we shall see below, the first development of attachment

to social agents brings about a Level 2 for of moral be-

h.vior. For Level 1, "precioral" 'behavior to occur in an

.older child or adult is in principle pathological, both for

the individual and his society. Below we consider in

of such pathogenic conditions.

The second level is constituted by patterns of morality

hnvir.7 as their dominant characteristic allegiance and

7
. -
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6

7

S

9

o:;ontation to some system of a Jevel

in -.:hich ;tire

7,iven direction by some individuals o- Exoupo that :Lre

at for his affective and social necd.s. Tf ye ..re to thin'::

in terms of Kohlberes stages, Level 2 corresponds rouz,,hly

to stages 1-5. In Bronfenbrenner's type analysis, Level 2

inc:udes the authority-orientation, peer-orientation, and

collective orientation.

Within Level 2 ye see the following relatiolas among

1

_ , i'

the various types. First there may be one hierarchical,

10 sequential "path" of moral development along which persons

proceed. In such a case it is appropriate to assess the

12 relative position of individuals in the hierarchy of

11'

13

14

15

16

17

"stages." In our view, this is what the developmental

stage view presented and researched by Kohlberg does in the

context ofOrestern society. Second, there may be alterna-

tive "paths" of moral development within and across cultures.

For example there may be an individualistic and a collec-

tiva seouence which coexist in a single social order. A

!
third possibility is that there are multiple orientations

20 nossible which are not arranged as a single hierarchy. Thus,

21 an individual may -- for reasons of group or family idio-

t,
syncracy develop a "simple" authority, collective or peer

27, oriented morality directly from Level 1. Within the same

social system other individuals may be developing a series

of orientations; first authority, then collecti,:e, or first

8
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sLressedauLllority, then In any case, it shw id b

in Tirineipl::, the comblnaLion:1 are as nonroos an the social

ors which can be observed cross-cultural)v or hypothe-

siz:d to exist. For e:cample, Vestern socieLik!s rai La in

the p-ocess of evclving new forms which nay lead to new moral

socialization patterns. On the other h1Lnd, Vie sociali-

zation patterns of the "Kew China" may give rise to new- pro-

gressions of moral orientation. Formats for moral develop-.

ment, in our view, are as malleable as overall'huinan

development.

Of particular importance cross-culturally is the dis-

tribution of different kinds of moral patterns within a

society,as well as the modal type. This is the case -because

such a description may be thought of as providing an assess'-

meat of the salient structure and ideology of the social

system. By examining the paths of moral developmentwithim!

a particular culture, an index of the social system is ob-

tained. By further noting the relative frequency with which

primary and secondary paths are "travelled" by a person with-

in that culture -- as a function of sex, socioeconomic status,

age, ethnic affiliation, etc. we may obtain a relatively

complete picture of the culture's moral system and at the

"./. 1 same time gain important insights into its overall strategy

of socialization.

The third level is a pattern which is "highest" both

logically and developmentally. At this level, values,



Etna ideas n,.Lher Lhan th,.: di

rc.ctinz f ocee3. The indLviclual appF.c2. :;U:-Ltidard:: or cnicl

conduct in a primarily intellective fashi.on, largely iliac

this is the morality of principles, of contract and con-

5 science. In Bronfenbrenner's type approach, this is the

"objective-orientation." The critical question becomes .one!

7 of determining the cultural conditions conducive to movement

a from the first to the second and from the second to the thild

pendently of psycl-o-social factor!:. In Koh1br2rz's

levels- _Each upvard.movement, however, presents different

10 psycho-social questions. That is, whereas Level 2 forms of

IT morality can be expected to develop in almost everyone bar -.

12 ring massive disruption-of socialization processes --

1/ attainment of Level 3 morality is thought to occur only

1- under a relatively restricted set of social conditions.

Specifically, attainment of Level 3 morality requires a

setting in which an individual is provided opportunities,

a.

secu.rity, and social support for the development of abstract

thin'5.ing and speculation as a product of partially comsoeting

and overlapping social allegiances. That is, t1.1...-r must be-
.

relative freedom and security to develop intellectually

1

resolution of a conflict in a setting in which there are

co:lpeting social loyalties dissonant enough to promote a

r.easure of tension but not so uncompatible as to be over-

-10 .
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-.enelning. We shall deal in more detail with these conditions

10-J. At this point, let it suffice to say that such a



co.:fir-,uration of' so:ial concli-Lion; oc.cuz- v

culture, ei at the geoup or is

not Itgivrtt, ojt,h,I%- of soc;;..1. sy!;tvs 'ral. or of the

2 conditions of life for particular perso_

I.

6
7

S

9'

10

the socialization contingencies involved in bringing about

1

!developmental movement from Level 1 to Level 2? Uhat sociali-

zation factors determine which type or types of moral orienta-

tion occur within the second level? What patterns of sociali-

Cultural Factors Influencing loral Socialization

We turn next to a consideration of the cultural factors

;affecting socialization with an eye to assessing cultural

.variations in moral development as defined by the three-

level moral hierarchy described

11

above.

Our model suggests the following questions. What are

I

13

17

I '1

2!

'zation lead to development of Level 3?

if any, does "regression" from a higher to a

Under what conditions,

;

:occur?

lower level

In our view, developmental movement from Level 1 to

:Level 2 is based on and stimulated by attachment, the nrima±y

socialization of the organism to "belong" to and with social

.agents.

becomes

This is the process by which the individual organism

an acculturated person. Without this development of

affective

vation to

b- social

and cognitive orientation to other 'people, the moti-

incorporate a system of morality defined and directed

arts nay .well not arise. This view .is supported

11
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:'search indicatini,: that nAterns interacticc,

early inr:incy

.ob.-.f.it:nce to adult prohibitions 61itayton, lir.an :ti

1971). Furthermore, studies of the lo:erra
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of early social neLJect indicate a pattern of p:;,-c:h:9P.:.holoy

5 which nay be characterized as amoral (Eowtby, 1948). ordin_

arily this development is directed toward the parents at thEt

7 outset, but comes to be oriented toward other-social agents1

iS as a function of the patterns of social interaction which db-
.

. !i tain in early and middle childhood. This process of social
1

10 "redirection" leads us to an answer to our second question:1

II what determines the particular type of moral orientation I

1-
i

17 within Level 2? 1

!

13 After the task of primary socialization has been

I
1

:acconolished, the child, in most settins, first develops an !

i i

13 "adul.t" or "authority" oriented morality. It would seen that.

13 the Patterns of child care surrounding the infant would, det,,r-

rine whether sane other orientation arises. For examole,

F-eud1 ^
t .3 and. Dana (1951) report a case in which a s-aall group of

17 children develooed a pear orientation in earliest childhood,

2rJ an a result of being without the care of adults on a 1.-egloec

'71 and enduring basis. These children, growing un in Nazi con.-

22 centration camps without permanent parents, apparently did

! not develop an "adult" orientation while the peer arranzemint

.e.sisted. It was not until after the children were put into

a setting of strong adult prE!Gence an a
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r-:::.:;nre after Aibera?f,17: c'rom

thaL in fact. di.... :;0. al b:

Z;Drict child care al-raneents result it ver:' erly col-

:lective orientation (Bronfenbrenner, 19(0), bu: wre built

i

coon and existing concurrently with stroni,, natE-:rnal attach-!
t !

! i5;cent.
1

)
1 I

6 1 The specific nature of the child's moral orientation
t

7 :within Level 2, however, can change. The adult orientationt

S is "first" in the sense that inmost cultural'iettings -- as
1

:

1 1

-...
. . i

1
r 4

9 la result of the patterns of child care implied. by the "uni-1 1

I
! i

,

0 iversality" of the family (Murdock, 1949) .attachment to i

1

1

!

1

11 :,-0.ecific adults is the initial form of social orientation. :
1

1

. I

f

..,

t

1/ ;This orientation is, hoverer, specific to the caregiving
I

.

._
.

.
i

1S !adults and it remains an open question whether the child's

1

.1legi:-..nce will be generalized to a comprehensive adult

:f orientation or to some oLh2r form. In sett7n;s in which the

aaults continue to exert a do-ilnant role in the social life'

/ the cl ld, it ray be enpected that the "authority" orier.,--

ion will endure and develop. This is develooment in the

:f nse that it represents a systematic ex-tension of allegiance

:from the caregiring adults to adults in general, and fro,1

adults in general to institutions and figures of authority in

general. In such a progression, Kohlberg's description of

s:.:ccessive stages nay prove useful to represent cognitively-

7...)re sophisticated featl;rcz of this enan.ding allegiance to .

eiority (Kcialberg, 1969).
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Tr. !;E-tt3nz:; in which Le

clirectiv 1-01e, 1).2a2%; ;..c) "fill

and "peer orientation" arises. In E::::LLin in which ad'ats

ltralsfer" their authority to groups ori;aaized around sor.iaTly-
i

t

- 'sanctioned values and goals, it may be expected that the "col-
t

5 iective" orientation will dominate. In each case, it should.
1

!

1 1
-6 be noted, the motivational basis of the orientation is the

1
i -

1 .-i-,

1 primary socialization,. the involvement with the human .community
1

3
I

founded on the strength of the attachment in infancy. The

9 crucial events, then, center around the dirt..:tion inulniCh
i

Ks that primary attachment is turned, by the culturally determined
i

1

11 :patterns of Childhood socialization.
-!--.

17 ;
.

Development of the third level -- orientation to prin-

ciple rather than to control by social agents -- is predicated

upon a social structure characterized by multiple social agents

to hon the child is attached and who are "pulling" h5-1 in

different directions. The consequences of int,,nscs

Contradictions have generally been thought to be nathologic,l.

Bateson (1972), for examsple, has termed such a situation a

,couole bind" in which the individual is "damned if he does

and damned if he doesn't." In Bateson's view such double

binds -- if they are persistent characteristics of the individ-

ual's environment -- lead to schizophrenia. In our view, how-

uhen the contradictions are moderate, the consequences

rr.h7nce the development of moral judgment. In such cir--

the individual cannot r.erely conform. P1/4t1t-2, he



r-st Occidc, recon;:ne c.ppo..;iticl, and wt-2recE.: contra:;ic-;

t.ons; in short, mal:e a

,-.olution Lo o;:cur, th:2 colflict rau:;t coj,nitively ;Lnd

15"
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arfe:tively raneable. This requires that in vddition to

!situation of supporting but diffetentiated agents in t.11,-

tunea/11 environment of the family and peer group, the social
i

6 :structure itself must be integrated. In other words, it is

7 limoortant that the competing social forces nevertheless in-!

1

3 Ivolve a common commitment to the social and 'political order;

9 'some- stake in "the public peace." Almond and Verba (1963)
1

IC ;have discussed such a setting of socio-political "diversity

1

.

11
f

within consensus" and the politically disintegrative .cons,-- I
1

.12 Icuences of too much diversity and insufficient consensus. i 1

13 'These consequences, in Almond and Verba's analysis, include:

;apathy, alienation and absolutism.

IL When the delicate balance of diversity and consensus is

'att^ined the individual may be expected to elop an orienta-
1

7 :tion to principles -- to abstract values no longer tied to

particular social agents -- which he can then apply to con-.

cLrete situations. By contrast, for the person onerating at

2C 2, orientation to the social agent iS paramount. The:

kind of social structure capable of generating a Level 3

morality is a balance of competing forces. Neither monlithic

nor anemic, it is best characterized as pluralistic.

By pluralistic ue nean a setting in which there are

sec :al agents s.nd entities uhich represent sena:h?t dii'ferent



;y.a?clations, sa:tctions, an0 rewar05 for 1.,.1rs of t'n:

YheF: di.rrt.rencs r.e:lerzste conair.L

that is largely regulated by a set of "Lrollnd (e.v;.

constitution) and comnon co=iLment to inLegrativ.! princ:iples

:1 or goals (such as a religious cLhic). A nonoljtnic

5 in contrast, is one in which all social agents and entities

o are organized around an identity of goals or principles.

1
7 Conversely, an anomic setting is one in which there is almost

no integration; social agents and entities are-either absent

9 or represent a multiplicity of divergent forces having no

10 normative or institutional coherence.

11 Pluralism would apply to various aspects of the sociali-.

12 zatioa process, both within the family -- e.g. two parents vs.

13 ;one, extended family vs. nuclear and to relations between

the family and other socializing systems such. as peer group,

school neighborhood, community, world of work, civic and

15 nolitical organizations, etc. Such pluralist-1 night. be ex-

1 7

_ I

16
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-ct-d to vary within cultures as a function or social :

i

i

'class -- i.e. az socioecono-lic factors affected the oopo-t .-

1

:

'ities for exnosure to multiple allegiances, to diverse cultural
1

;

.e.sn-ri...rces, to education which exposes one to different

1. points of view, etc.

Evidence consistent with this formulation comes from

several sources. First, Bronfenbrenner and his associates

(1961; 1970) have found that families in which the parents

strong but undifferentiated identities and roles



tend to have children who rate hi6hesL on such direnslons as

responsibility, autonomy, independence o;' jud;;mnf., int-r-

.
.

personal adjustment, etc. (as measiced by teacher ruin's).

3 Chilir.en from families in which one parent.dominates or in
I

A i
14hi cc neither parent exerts a strong influence ire cha
i

5 !

pad by relatively low ratings on the same dimensions.

6 .

i

Similarly, Bronfeubrenner (1970) found differencesbe-

7 L .

0,ween Soviet adolescents exposed to a single socialization
1

8
letting (boarding school students) and those exposed to mul-

tiple settings (day school students) in the degree to which .'

10 I

1

1.

-7-heir moral judgments oriented toward adult authority.' The i
t"

11 Istudents exposed to the monolithic social setting expressed!

authority-w-iented moral judgements than those exPosed!

_

17
1

I

13 .

to the pluralistic setting. Thus, the moral judgments of the

15

'.students living at home were not oriented toard a single

focus but instead forced to find a balance between copeting

16 'social agents and agencies -- in this cabe peers vs. adults.:

17 Studies by Baumrind (1967; 1967b; 1971) provide a second

'source of evidence for the pluralistic hypothesis. B.,v--4nd's

work has revealed a pattern among families with yo..:_r3 ch1A-en

2C which she designates as "Authoritative". This pattern staais

7;
;in contradiction to the "Permissive" on the one hana, and the

22 et :oatl,oritarian" on the other. Each of these two latter tyaes

is characterized by the dominance of one participant 4n the

r.'rili-parent relationship. In the Permissive case it is the

who is dominant, Olereas in the futh'aritariLa r. is

lr
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',..rcnt. In th-. AuthcsritaLivu case, huwc..re,-, thuc. is a ,--,-.(.;pro-

c.!.1, interr.etive rclaLiol.,hip in

par:!nt and the child are in a state or t, ten;: on. Yro-,4

our theoretical perspective, Laumrind's _LuLhorit.arian and

Perr_issive patterns correspond to the monolithic and anomie

orientations. Baumrind's finding that the Authoritative pat:-

6 tern is associated with the highest levels of competence, reL

7 'sponsibility and other developmentally important characterisr

tics (assessed Observationally and through teacher reports) ;

9 is consistent vith our hypothesized relation between pluralism

10 and moral development.

111 4

.4 , An additional, and
_
somewhat indirect, source of suppo-f.t1-

:for the pluralistic model comes from the theories of Hunt

(1965) and White (1959; 1963) and from the empirical findinzS

of Kagan (1911) which suggest that an intrinsic "incongruity:

nueh,---nism" is thu directing motivational factor in much of

hu--,an development. This incongruity mechanism is held to

thrive on "optimal discrecancy." According to Kagan, i nfo-2a-

tional inputs which are either so undifferentiated as to be

"boring" or so highly differentiated as to be "confusinz and:

indistinguishable" do not activate the motivational and ex.olor-
,

atory coznitive processes associated with the "inconfr-uity

rechanism." The optimal input pattern is one which is rod.g.r-

r.te/y complex and differentiated, which c,,n ratched with ar

internal standard to assess its incongruity with estr,blisheA

Data in suoport or' this theort::,col ori::11Latior nt-e

. 18
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by 1-:gan (1971). liwit (l9it)) fr,:.1 so r: t," pro-

noLe a relation et.een this incongruity m:!chanism ana th-

.cla!,sical conceptions or hwaan rationality provided by .

s Arisf-,otle, St. Thcmas Acquinas, and Locl:e. He furt.hr!r.sug-.:
i !

est..; a relationship between the incongruUy meen:!nism and I
,

'rationality, on the one hand, and theories of political

6 Pluralism, on the other. This implies that a pluralistic
V

t

I
7 petting corresponds to a state of "optimal discrepancy" and is

I

8 cognitively enhancing, unlike the non--stiiaulitinginonolitTalci

setting and the confusing anomie setting. Furthermore; give

. i0 1

't,he functional relationship between cognitive development and.

.11 'social-moral development (e.g. Lee, 1971; Kohlberg, 19671,
i

I
17 *seems plausible that the pluralistic setting would result

! :
: -

_, he highest level of moral development. As Hunt suggests, one.

I

1.11

can postulate that human rationality inileresin the incon-

uuity nechanisn and that the development of such an inherent

*rationality, particularly as represented in morality-, is

facilitated by pluralistic settings.

Turning to the question of regression from higlaer to

1. low-- levels, a shift from Level 2 to Le-:el 1.night be exprted

to occur when primary agents of socialization are red. or

cease to function so that there is no one who offers th

dividual either resistance or sup Regression from Level

3 to Level 2 would be exPeeted to occur coincidently ufth a

collapse of the Pluralintic pattern -- either thro7,gh a dis-

inte!7ration of the social citnt h:7,1dinz

1

. 19
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c':..'EltS of or a tot:tli:Itic init;on or

s-:Taraft, eicrants InLo a norrsAiir!

Tt. should to noted that, in our

:at L7-ve1.3 can continue to functiol de3piLe the brz!Adown of

1:the Papportin7 conditions, at least for a period or time. i

;

i

;This affords a measure of stability to the moral socialization
_

1
i

'6 isysem, a kind of positive cultural "lag." The critical
i

7 1point to be made is that if the supporting pluralism deterior-
i

fates the long term result will be a reduction in Level 3 i

.

(throughout the social system. A case in point is provided by

1

, .

1atteiheimis

!prisoners in

!

8

9

12

description (1943) of the moral breakdown of !

1 1

concentration camps and their adoption of their

In summary, the accomplishment of primary socializatioA

r7,quires a setting in which sustained interaction between

child and parent can establish the primary attachment necessary

for socially orienteated motivation. This initial motivation

is then expanded through social interaction with others to c

.b?come a comprehensive orientation toward a specific social:

!

-- Level 2. This in turn can lead to a series of meal.;.

,tiole social allegiances which require the individual to

develoP an autonomous set of principles as guides for action-

If the pattern of multiple competing allegiances occurs, del-

velooment of an "objective" orientation can result. Vain-

20

APPENDIX E

jailers' attitudes, action, and attire.

enr-nce of this Level 3 morality for the society as a whole

4:P=.r-ds on the degree to which a condition of pluralism is



as u:mosea to (.ither a vi.ir.:-tot.f!liltri.1

.or azloaic-chaotic conLext.

Yable 1 provides a schcmatic descrioion o:" a f;oeializa-
.

tion ;ystem capable of generating Level. 3 m:-Yral d.!viA0:4712nt;

as a E..eneral nhena-laon. The Table shows the moral socialize.-
;

!tion .putcomes and critical variables at each r.tat-7e of the

6 -life cycle. Thus it describes the circumstances leading. to

7 (development of Level 2 to Level 1 (during infancy and early

n .

f.childhood) and the subsequent attainment of Level: 3 (in later

n
7 I childhood,adolescence and adulthood.). Moreover, the Table !

1° indicates that pluralism -- implying involvement in varied and

!

11. lincrasingly complex social interactions and settings -- is
1

12 I critically important for social-moral develop:rent throuhoLt

the de'veloemeatal range, not just for advancing fro7a Level 2

to Level 3.

1.4 TV. Historical Instances of the 1.Ioral Socialization 1.:odel.

To illustrate the vorkinzs of the socialization nodel

1Z I

described above, we next turn our attention to several histor-

ical examples at the cultural and social structural levels.;

These examples are intended to illustrate the following
n.

aspects of the model.

1. Socio-cultural breakdown can result in massive instance

orb-havior at Level 1 of our morality hierarchy, both i..b.,-ough

not-socialization of young children and through regression

from Level 2 to Level 1.

21
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2. Eu-,a't can re:;u1L in o:

1.-21.-el 1 or a (--.1;irz:',J1,2

2. Ev Lh,:2

nr the individual, the orit'ni,aUrin tor3,.; sociall can

a b.th created and altered. I

g

!, Disrupting thE- institutional pluralism Of a social system13-

i. 1

ic lvill result in an alteration of developmental sequences'and.
I

;distribution;distribution of individuals among the types within Level 2.;
i

iSuch redirection of the society's institutio4alaife along 1
..,

otalitarian lines can be accomplished in a relatively short
I

1,. *sw itime. Resistance to such redirection is. strong in individuils

!

111 iand groups as a functicn of their commitment to alternative!
i

11 I iii. .social allegiances.
i

I

[Insert Table 1 herel

Historically, there have been circumstances of social

HaisruDtion so extreme that the natures__ processes of sociali

the ut:ies that bind," broke Clown. Such a bre,70-:do-dn'

07_-cur--ed, for exar.ple, in the period of social upheaval and

strife which filled the decade from 1919-1929 in the

Union. There annearad a large number of unattached

and uncared for children and adolescents. The children, re-_

=erred to as "bevorizorniye" (literally, "without looking

after") were abandoned and homeless victims of the social

crews. .Thcir -- reaching, according to some estimqtr's,

a,; rine million in 3922 (Geiger, 1963) -- re,').sct-1

22
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or th.2 1,2!7!;T wero

t,,:. victi:-.1s or vb-Ln.:1:1rient on the p7% !.I. of clesp,

0-23ie aults he Floco1 ),: th chil. (!n and

adlez,;cents is described by one s;aldent or the perioa, thus:.

t 1

4 Tot only did. the homeless children present a pitiful spectable,
!

,

1

i

i

..
.

1
9 unity, physically as well as psychologically. They apparen tly

i
1

1
I.TO developed -- over time -- a form of vicious peer orientation.

I

U. The rehabilitative strategy and tactics developed to deal wAh.

.
1

12 th. e bezprizorni-Ye by the SOviet educator and psychologist

t 113 ::e_renko (1955) reflects one of the few consciously conceived
i

! !

i14 '.-forts to d-al with the task of primary socialization and
i

13 .-!,,,,7 scale redirection o1 en anti-societal peer orientation.
...

16 renko perceived the necessity of establishing a psycho-;

:7 '10:1,iCal co mitme o and i2endence :oon th social strurtUre !

i
!

t

1::
,..-7 thz! hurInn co=unit,y -- first throush the children's col-

'

i

1

i

:1'.cti through-:e, then rough the lar m=ger coity, and finally through
i

, i 1

.

!

"?. cl. total inte?..,roveralltion of the individual into the overall socia; l i

5 1:baccr2a diseased and die, but they gradually became a public
1

6 nenaca, roaming the streets in gangs and committing every

7 crime and violent act" (Geiger, 1968, p. 71.).
1. .

8 These were children unattached to the adult human con-

2 structure. Upon this foundation of social identification

.were to be based all the higher aspects of socialization

particularly morel judgment and behavior. In the specific

nizitoricP1 e.ircunstances in which nal,Iarenko woked, the net

was develop-e of a wt-ql-disciplined and highly

23



1-ef;p3nsible group of children and adolescents. In the long;

I
,

run, r-d:aranko's strateLv 1.)c!cam,:! a system of soc-ialization
i

1

9 i

;a:10, education currently applied throuout. the U.':,.S.R. to
t i

!

'produce children and adolescents who ar:: :,o hiLhly socialized

and integrated into the collective identity that their be-

5 havior and attitudes are overdetermined by social authority

6 1(Bronfenbrenner, 1970).

7 A second example, expanding en the theme of disruption

8 and social identity, is to be found in Israel. One of the

9 more important aspects of the Israeli experience has been the

110 'integration of Jews from diverse ethnic, racial, and geographic

11 lorigiils into the common culture of the new state of Israel./ ._

12 This process has achieved success, although thi;re'have been

13 many difficulties and, in some cases, the process of inte-

14 !gration has been a marginal one. The Jews of Morocco provide

15 kJ ian example of a difficult integration experience. While

16 !resident in their indigenous culture and locale, the Moroccn

17 ljews constituted a reasonably stable and responsible group.

i

IQ When they moved to Israel, either because of commitment to

19 IZ;onist principles or as the result of political expulsion)!

1

4t; isevere disruption occurred in many cases. The process of
;

21 ;translocation and the status difficulties which they exper-f

22 i_enced in Iirael were accompanied by some

APPENDIX E

; I
i

forms of moral
i I

i

breakdown, such as juvenile delinquency (Winner, 1969).

2% ;Increased levels of juvenile delinquency and community and

personal disorganization appear to be Coon consequence of

24
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sof2ial disleation and disruption.

A less extreme but nonetheless se-:'::c.u.s breal:down of the

;huLlan ecology -- with attendant pr)bleLl.s of sofdal disegan-1

ization, alienation and impaired nDral soc!ialization may

be observed in the growing estrangement of adults and chil- j

dren from each other in Western industrial societies A

review by Bronfenbrenner (1962) indicated a decrease in all!

spheres of interaction between parents and children. Similar

conclusions are drawn in a series of cross-cultural studiest

(Devereux, Bronfenbrenner and Suci, 1962; Devereux,

Bronfenbrenner and Rodgers, 1969; Bronfenbrenner, 1970).

Evidence points to a pattern in which the age segregated peer'

group increasingly moves into the vacuum left by the re-

reating adults. A study by Condry and Sinan (in press)

vePle-1 that at every age and grade level children today chow

grea,;er dependency on peers than they did a decade ago. The

--- investigators have found, consistent with our own thess,

'that susceptibility to peer group influeace is higher among'

children from homes in which one or both parents are absent

1; :frecuently. The absence of salient adults appears to lead to

2 by peers and presumably greater orientaton'greater domination

the peer group as a source of moral direction -- and is

associated with such anti-social behavior as lying, teasing

other children, "playing hookey," and "doing something

legnl." Bronfenbrenner (1973) points to this pattern of peer

orientation as the origin of ever increasing rates of juvenile



0-_!Tinfauency.

We mv also cite re:;carch citnd by ;;roni-enbron:!r (19(3)

dealing with the *.-ficcts of architecturi. and co=unity

Planning which isolates children from diversity both in terms

of the age and bacl:ground of social agents. In a comparison

of the "old town" vs. the "new town" West German investigators
;

I:
;

have found that children in the new "model" comunities felt

i

. cut off from life and hostile to adults, whereas children in
i

1

t1 d.
rthe old cities had a more integrated social identity and

9 more positive about adults. Clearly the new! towns, which ar1e
,

t

,essentially "bedroom communities," may be expected to disturb
I

the condition, of social pluralism posited as necessary for :.
1;

12 .
1

!enhanced moral socialization-
i 1

13 What appears to be operating here is a process by which
i

22

social and personal identity form the foundation upon which

behavior is built. But our account of the long term

results of Fe:karenkois intei;rative progra7:1 of socialization

sui:-,F,osts that the relationship between identity and moraliti,

is mot a si.riole one. If, as clearly seems to be the case, too

litte integ-ration of the individual into the social col-

lectivity undermines the psycho-social foundation unon which

moral judgment and behavior are based, what about the ooposite

extreme? Is there a point at which total social integratioh

becomes as morally destructive to the individual as social ;

disarray?

Turning once again to history, ue see Hitler's Garmany

26
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a case in point. The aim of NaziNction H_^_:> to align

ir.:-.titutional and ponll lift, with :,.rvir.c to thc

F.verr aspect of the public .an_ private lic'e or 111:-

to be inteixated into a comprehensive ideolcgical master

Diaz. The result was an amalgamation of moral orientation

intc a single, overarching submission to authority. In thi6

way the countervailing forces of Level 2 orientations add

Level 3 morality were effectively neutralized. It should

be noted that this example reflects the role of a pluralist

setting above and beyond its impact on the individual's

moral socialization. That is, a pluralist system. must

generate higher order moral systems to allow the diversities

to coexist harmoniously - -- assuming elements of the system

d') not seek to destroy the pluralist diversity. In the

case of Nazi the deterioration of moral judgment

3 thro,17hout the scy-!iety has become lep7,-_.n0,:ry, and leaves an

:1!771.2 of a people caught in a totalitarian moral debacle

17 (hirer, 1959).

Colsideration of those who retained their moral identity:

1) u i n th..raicistor terror and who continued to assert their

7P ethical values through moral judgment and behavior will

:return us to the major thesis of this discussion. Over and;

22 !over, the accounts of "resisters" to nazism -- be they Jews;

2; in the concentration camps who refused to allow themselves

to be dehumanized and morally denuded (Bettelheim, 1943) or

clereymen who continued to judge and oppose (Bonhoeffer,1953)
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'1

-- reveal some alternative or co:npetinr. allegiance, so7-,e

identity not under the sway or fla.Ai totalitftrianism. 1:ven

in the case or the arty leadership whirl) rI t,I.empted to

assassinate Hitler we find a pattern of (Oternalive al-

legince for it appears such action was ba:,ed on loyalty

to the Officer Corps and its tradition, and a desire to

preserve it from destruction (Shiner, 1959). Social plural-

ism safeguards mature and independent moral judgment and

behavior by providing a pattern of countervailing social

forces leading_ to the establishment of Level 3 moral devel-

opment. Once again we are brought back to our central

theme: morally- mature and independent judgment and behavior

are facilitated by a pluralistic, as opPosed to a mono-

lithic or anortic, socio-psycholoaical human ecolo97.

V. An Empirical Illustration

Finally, we undertake a preliminary empirical test of

our hypothesis with data available from a continuing pro-

gram of cross-cultural research being conducted at Cornell

University.

First, however, we may review. our basic concepts. By

pluralistic we mean a setting in which there are social

agents and entities which represent somewhat different

expectations, sanctions, and rewards for members of the

society. These differences generate inter-group and

23
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inter-individual conflict that is largely regulated by a

i. or "ground rules" f:nd a co=on cot:_!ilt. to inLera

tivc principles and/or goals. A monolithic setting, on the

;other hand, one in which all social agents and entities

:are organized around an identity of goals and principles.

c

Conversely, an anomie setting is one in which there is al-

most no integration; social agents and entities are either

7 I absent or represent a multiplicity of divergent forces

!having no normative or institutional coherence.

9
i In terms of our Yolo the U.S.S.R. of th10'g s

13 was an anomie setting, whereas Germany under the Nazis was

la monolithic setting. Identification of such historical

17
is relatively easy. Systematic analysis of the

factors contributing to a pluralistic setting, on the other

hand, is very difficult. On the political level, the task

has engaged the efforts of political philosophers and

social scientists, and has proven to be an extremely

thorny problem (Carbarino, 1958).

Because of the systematic interdependence of the socio-

cultu,"al stiacture and moral development, we would expect

find a strong relationship between indices of socio-

political pluralism and a measure of moral pluralism, the

extent to which there are competing allegiances to social

agents of moral question. Moral pluralism is viewed as the

condition out of which Level 3 arises. In other words, to

the extent that, in a particular setting, moral pluralism

. 29
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rise i out of ocic-politieL r!!!.; expect

e:arson:, in til! :.el.tict to J.:ceLep i,-;- I :; ::)...-id judr:...ut-

and lehavior. Our preliminary test of this general hy-

:-uothE.sis involv-, e comparison of an index of socio-

political pluralism and the results of an independent

:
:

: . :

;series of investigations of the moral judgment of twelve-

6 :. i!year old children in thirteen societies. 1

I

7
1

I

The technique for assessing moral judgment is the Moral 1

8 I

Dilemma Test (Bronfenbrenner, 1970). Children are asked to'

9 I

respond to a series of 30 hypothetical conflict situations i

!
ii:

such as the following:

'1

11
The Lost Test: You and your friends accidentally
find a sheet of paper which the teacher must have

i2
lost. On this sheet are the questions and ans;,ers
for a quiz that you are going to have tomorrow.

1: Some of the kids suggest that you do not say any-
thing to the teacher about it, so that all of you
can get better mr,..rk.s. What would you really do?
Suopose your frierds decide to go eh-.!ad. Would
you go along with then or refuse?

F; USE TO CO ALOI;G WITH HY FRIL-7:D3

absolutely certain fairly certain I guess so

CO itI,O1G WITH ri .FRIETh:D3

I guess so fairly certain absolutely certain;

;Other items in the Moral Dilemma Test deal with such

situations as going to a movie recommended by friends but

disapproved by parents, neglecting homework to join friends;

standing guard while friends put a rubber snake in the

teacher's desk, leaving a sick friend to go to a movie vith:

APPENDIX H
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tha gang) joining friend,; in p ilfcring fruit. from an

o7.-chard with a "no trespassing" sign, wearing styles of

clothing approved -)y peers but Apt by Parents, running away

after accidentally breaking 'a window while plays,ng ball,

:etc. These items were developed through a series of inter-,

views and pretests in which parents, teachers, and school
6 !

,

icaldren were asked to indicate the kinds of behaviors

7
about which adults and children disagreed. The items

;chosen were those which, in a factor analysis had the

9
!highest loadings on a general factor of adult-approved vs.

10
;adult- disapproved behavior,. and lowest loadings on factors,
specific to a particular situation. Each response was

;scored on a scale from -2.5 to +2.5, a negative :value

13

!being assigned to the behavior urged by age-mates. Three

e:31lival'!nt forms of the instrument are administered and

the mean of the three is used in this analysis. Thus on

the roral Dilemma Test 4 child can obtain a score ranging

from -25 to +25 with 0 representing equal division between

behavior urged by peers and adults (Bronfenbrenner, 1970)
.

Consequently, a high positive score indicates a high

'orientation toward conformity to adult social authority

'whereas a large negative score indicates a high level of

conformity and orientation toward peers. A score close to !

indicates a kind of "moral pluralism" -- i.e. adult

and peer authority in competition ('1e would not expect



6

7

8

9

12

highly "peer oriented" !co,-(2,:, given tl.:AL the chilfirn are

all enrolled in schools, pre-a0-3M-ce:, ,.ad LO:e

test in the school setting.)

0.ir index of socio-political plur,Llism is Laken from a

cross-national analysis of socio-political indices con-

ductad by Vincent (1971). Vincent performed a factor

analysis of 91 variables using the universe of 129 nation

states as observations. The result was some nineteen

factors. The factOr accounting for the largest proportion

of the total variance -- 21.1% -- was labeled "Under-

developed." The second orthogonal factor, and the one in

which we are interested, accounted for 14.9% of the total

variance and 1,-s labeled "Democracy." For the purposes of

our analysis, however, we shall term this factor "plural-

an interpretation which seems justified by an in-

snaetion of thc variables which correlate highly with

this factor. Table 2 lists these variables.

[Insert Tab?e 2 here]

Our hypothesis relating pluralism to moral judgment ma,

thus be tested by assessing the relationship between the

score of a country on the Pluralism Factor and the scores

of its children on the !floral Dilemma Experiant described

above. A high positive score on the Pluralism Factor in-

dicates a high level of socio-political pluralism; a high

negative score indicates a lour level of such pluralism.
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tabJe insert

TABLE 2: VAIITAES RICHLY LOADD CE! Pla:ALTSM FAC'iat

(alter Viricut, 1971, p. 270)

5

1. Effective constitional

2. Current electoral system compee (.89)

3. Current regime is representative (.86)

4. Freedom of grcup opposition (.86)

5. Considerable horizontal power distribution (.85)
6 6. Effective current legislature (.85)

8

7 7. Weak executive (.83)

8. Police not politically significant (.80)

9. Free speech (.78)
9 10. Considerable interest group aggregation by legislature (.80)

10 11. Limited interest articulation by institutional groups (.71)

11
12. Non-elitist political leadership (.69)

13. Military neutral in political affairs (.67)
1") 414. Non-co=eist (.61)-

13 15. Infrequent interest articulation by anomie graups (.52)

1

16. Bicameral le:;islature (.43)

1/. Votes with West in United cations (.40)

Lc: political incultur;ILion (.39)

16 19. Power vertically distributed (.35)

17

1

21
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would Lh,:!refore predie that th:,!re viil t strort

ri -e relation lit,we2n th Lrid

coral Dilemma scor; hiFh poliLicul scores shoutd

:be associated with low Noral Dilemma score (inl-caLive of

a pluralistic rather than a monolithic ruiyel orientation).

5 i Table 3 reports the sets of scores for the thirteen

;countries in the Cornell study.

[Insert Table 3 here]

8 For the thirteen countries the correlation between the

Pluralism scores and the Moral Dilemma Scores is --.89.

:0 This indicates that the greater the socio-political

' ipluralism the less "authority-oriented" the children, or

I/ !conversely, the greater the moral pluralism.

1:hi1e the eclpirical Lest described above supports our

ne.jor thesis, it does leave a nuEther Of cuestions un-

answered. virst, what are the dynarnics relatIng pluralisa

at level of the socio-political ccolozy of institu-

tions and the structural patterns to pluralis.:-, at the leTel:

.0f* the socio-ps:Tcholozical ecology or the child and his

fa-ily? Our eznectation4 is that the processes and rela-

tionships hypothesized in Table 1 point to such an

el-:planation. We might explore the impact of Political

.change on child-rearing patterns in times of drastic alter-

ation such as occurred in Germany under Uazification and

again in the post-war period under de-lfazification. Such

an investigation night shed some light on the impact of
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table insert

TA LE 3: AND 1:01.;A:14 DUE; SCO;',ES

Cop try F,-tr.i.(yr Score oral Dile=ra Score

United States

We-it Germany

(range -2.11 to +:1.25, rinus

indicates non-pluralistic

plus indicates pluralistic)

1.25

1.18

(x4era;.,,e of three ad-

ministrations)

2.22

2.83

7 Switzerland 1.13 -2.09

Netherlands 1.11 1.18

Sweden 1.08 .41

9
Japan 1.05 3.75

United Kingdom .94 2.63

1

Israel .83 1.50

Canada .78 4.32
12

U.S.S.R. -1.63 13.52

Cz-chosloyakia -1.73 9.46

Hun?;ary -1.79 714;06.

Poi and -1.83 6.14
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"cli:-ate" on teach.?rs,

Furtiv.r, it wcyad thu

of :mbership in formal organization co:: the !;oci:!liz.ttioti

or children and adult's moral judgment zInd behavior.

Second, what are the factors accounting for individual

'differences within a particular society both in terms of the;

5 i i

'degree to which a particular individual encounters a i
1

7 1

1

Pluralistic socio-psychological ecology and the degree to i

.:, ;

;which individuals are able to rake use of such ecologies
I

, ,

t
i

-

An enhancing moral development? We must be alert to factors'
i

1

I 2

i

which affect the individual's ability to profit from di-
1 1

;

versity. That this is the case is suggested by investiga-
i

:

tions of the ability to profit from situat ons involving

choice (Condry, 1970), the socialization of locus of co-ltrol.

(f'3i,;er, 196.3), and the ability to handle cognitive comolex-

i',Ly and dissonance (Festinger, 1957).

Yactors such as the size of educational institutions

been shor.-rn to have an important effect upon the nur,ber

diversity or an adolescent's non-academic activities

(3=..rker and Gump, 1966). Involvement in activities has in

turn been shown to relate to the student's sense of re-

zponsibility for the school and to his classmates, and to

the kind of "satisfactions" he experiences as a function of

participation (Barker and Gump, 1966). Analogous research

is needed to assess the impact of participation in multiple
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izlstitutional and cultural s.t..bins ju

curl 11:!havior of p:treni,:; arvi cllAarn nn thc: chi_ld-

r,:!aring practices of parents, teacher::, =.nd ()tier

agents.

Finally, although we can 1-Jegin to aralyse the effects

tonolithic settings upon moral judgment and behavior,

6
;little can be said about anomie settings.. We have indicated

7
i

.;

'evidence which suggests that pockets of anomie exist in

o I

1

Q
i:Western industrial societies as a function of the abdi-
i

9 1

1

;cation of interactive and directive roles by adults but it

IC its difficult to study such phenomenon at the level of the
;

I i :entire culture -- presumably because a social system cannot:
i

i.

,colerate such a state for very long. We must turn to

7') : i

1 i7.torical events which create an exp-H-eat of nature such :

as that ,zhich Lay._ rise to Lhe bezprizofaiye in order to

the reThtion of znom.ic social sttin-74,s to moral

d,.,.viopment. Once we have a firmer L;ral) of the conditions

under which ano-lic and ronolithic settjnz,s arise, we may

_ttzr be able to specify operationally the conditions

necessary to .venerate and sustain socio-cultu-al diversity

and, conseauently, moral pluralism.
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